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ABSTRACT 

This document presents a framework for teaching 
language, literacy, and numeracy as the central elements of 
competence for work and social activity in Australia. The framework 
contains guidelines that set the overall agenda for curriculum and 
assessment, with which the needs of workplaces, educational 
institutions, and community groups can be considered in designing a 
local curriculum. The first four sections give background 
information, introduce and describe the framework, and explain how to 
use it for curriculum development and assessment. The framework 
itself is first illrastrated in six charts giving an overview of the 
following: six aspects (procedural communication for performing 
tasks, technical communication for using technology, personal 
communication for expressing identity, cooperative communication for 
interacting in groups, systems communication for interacting in 
organizations, and public communication for interacting with the 
wider community); three stages of each aspect (assisted, independent, 
and collaborative competence); competence statements for each stage; 
and more detailed competence statements for the four phases of each 
stage (reflecting on experience, engaging in activities, broadening 
applications, an'* critically reviewing). The charts are followed by a 
full-page listing of each stage with specific examples given for the 
competence statements. The final section contains six charts giving 
an overview of the related social activity competence framework. 
(KC) 
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Background 



This document is the first edition of the National Framework of 
Adult English Language, Literacy and Numeracy Competence. 
In 1989, through funding from the Australian Committee for 
Training Curriculum (ACTRAC), the Adult, Community and 
Further Education Division of the Office of Training and 
Further Education in Victoria began developing this Project - a 
m.ajor curriculum initiative for Adult Basic Education, English 
for second language learners and, in a later development, 
industry training. 

The establishment of the Framework is in line with four other 
major national developments. The Commonwealth 
Government's Australian Language and Literacy Policy 
^August, 1991) indicated the necessity for a more coordinated 
approach to adult literacy and English as a second language 
provision in post-compulsory education and training. The 
development of a consistent reference point for assessment and 
reporting is fundamental to the success of this initiative. The 
'Key Competencies' developed by the Mayer Committee 
(September, 1992) reflected the desire of Ministers whose 
portfolios included Education and/or Training to see an 
mcreasing convergence of vocational and general education 
and more well-defined targets for both teachers and learners. 
The Employment and Skills Formation Council of the National 
Board of Employment, Education and Training recommended 
the establishment of the Australian Vocational Certificate 
Training System (March, 1992) which has as part of its core 
curriculum the reading, writing and speaking of English, based 
on contextual learning. Finally, the development of national 
competency standards aligned to the Australian Standards 
Framework has meant a growing need for providers of Adult 
Basic Education (ABE) and English as a Second Language (ESL) 
to work with and assist industry to incorporate English 
language and literacy competencies in industry training 
programs. 

Initially, this Project developed position papers which raised 
issues for discussion in the national arena. A Steering 
Committee was convened with representatives from the 
various States and Territories and the Departments of 
Employment, Education and Training and Immigration and 
Ethnic Affairs. 

In August 1992, a national forum was held to debate a proposal 
for a project to develop a generic skills accreditation framework 
for adult basic education and English as a second language 
provision. Representatives from State/Territory TAFE, Adult 
Migrant English Services and community education systems 
participated as well as representatives from the National 
Training Board, the National Centre for English Language 
r eaching and Re.search (NCEl.TR), tlie Department of 
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Employment, Education and Training, the (then) Department of 
Immigration, Local Government and Ethnic Affairs, the 
Australian Language and Literacy Council, the National 
Languages and Literacy Institute of Australia (NLLIA) and 
English as second language and adult literacy professional 
associations. 

Forum participants unanimously endorsed a proposal for the 
immediate development of a national framework of key 
competencies in English language, literacy and numeracy for 
English as a second language, adult literacy and basic education 
purposes. The framework was to have two purposes: 

• to facilitate the design, delivery, assessment and possible 
certification of curricula for adult English as a second 
language, adult literacy and basic education; and 

• to assist industry to develop an awareness of specific work- 
related competencies involving English language, literacy 
and numeracy, and to incorporate these competencies into 
their training programs where appropriate. 

Following the national forum, an expert language and literacy 
panel met to establish the Framework's principles and 
theoretical underpinnings. A working group on basic 
mathematics had previously been convened to establish the 
underlying principles for development of numeracy 
competencies. Development and trialling of these ideas 
proceeded from this point. 

In December 1992, a public tender was called for a consortium 
to write the language and literacy competencies according to 
the Project's mandate. The tender was won by a team convened 
by the Centre for Workplace Communication and Culture, 
University of Technology, Sydney, who later contracted 
additional workers to provide expert advice in relation to 
Aboriginal and Torres Strait Islander perspectives. The 
convenor of the numeracy working group joined this team to 
ensure the integration of the numeracy components of the 
Framework with the language and literacy components. The 
first draft of the Framework was submitted in Febiuary 1993. 

That draft was subject to extensive exposure and consultation 
with State and Territory systems' representatives, ABE and ESL 
program experts and practitioners. Consultation has also 
occurred with representatives of: 

• the Department of Emplovment, Education and Training 
(DEET) 

• the Department of Immigration and Ethnic Affairs (DIEA) 

• the National Training Board (NTB) 

• the Mayer Committee Secretariat 

• the National Board of Emplovment, Education and Training 
(NBEET) 

• the Australian Language and Literacy Council (ALLC) 

• the National Centre for English Language Teaching and 
Research (NCELTR) 

• Iho Australian Council for Adult Literacy Inc. (ACAL) 
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Employment, Education and Training, the (then) Department of 
Immigration, Local Government and Ethnic Affairs, the 
Australian Language and Literacy Council, the National 
Languages and Literacy Institute of Australia (NLLIA) and 
English as second language and adult literacy professional 
associations. 

Forum participants unanimously endorsed a proposal for the 
immediate development of a national framev^ork of key 
competencies in English language, literacy and numeracy for 
English as a second language, adult literacy and basic education 
purposes. The framework was to have two purposes: 

• to facilitate the design, delivery, assessment and pos.sible 
certification of curricula for adult English as a second 
language, adult literacy and basic education; and 

• to assist industry to develop an awareness of specific work- 
related competencies involving English language, literacy 
and numeracy, and to incorporate these competencies into 
their training programs where appropriate. 

Following the national forum, an expert language and literacy 
panel met to establish the Framework's principles and 
theoretical underpinnings. A working group on basic 
mathematics had previously been convened to establish the 
underlying principles for development of numeracy 
competencies. Development and trialling of these ideas 
proceeded from this point. 

In December 1992, a public tender was called for a consortium 
to write the language and literacy competencies according to 
the Project's mandate. The tender was won by a team convened 
by the Centre for Workplace Communication and Culture, 
University of Technology, Sydney, who later contracted 
additional workers to provide expert advice in relation to 
Aboriginal and Torres Strait Islander perspectives. The 
convenor of the numeracy working group joined this team to 
ensure the integration of the numeracy components of the 
Framework with the language and literacy components. The 
first draft of the Framework was submitted in February 1993, 

That draft was subject to extensive exposure and consultation 
with State and Territory systems' representatives, ABE and ESL 
program experts and practitioners. Consultation has also 
occurred with representatives of: 

• the Department of Employment, Education and Training 
(DEET) ^ 

• the Department of Immigration and Ethnic Affairs (DIEA) 

• the National Training Board (NTB) 

• the Mayer Committee Secretariat 

• the National Board of Employment, Education and Training 
(NBEET) ^ 

• the Australian Language and Literacy Council (ALLC) 

• the National Centre for English Language Teaching and 
Research (NCELTR) 

• the Australian Council for Adult Literacy Inc. (ACAD 
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• the National Languages and Literacy Institute of Australia 
(NLLIA) 

• the Language and Literacy Working Party of the Australian 
Education Council/ Ministers of Vocational Education, 
Employinent and Training, and 

• the Australian National Training Authority (ANTA). 

J, In addition, the writers sought academic feedback via their own 

networks through a meeting convened in Sydney for this 

* purpose. Thrr ugh all these consultative processes the 

Framework has subsequently been considerably refined and 
redrafted. 

Future developments 

Through the NCELTR, the NLLIA, the Project's steering 
committee and ABE and ESL professional associations, the 
Framework will continue to be tested, modified, refined and 
validated. 

Liaison is occurring with teams in New South Wales, Western 
Australia and Queensland who are currently developing new 
curricula from the Framework. It is anticipated that valuable 
lessons will be learnt from these processes. Resultant 
modifications will be incorporated in new documentation. 

Trials are beginning to assess the usefulnes-C* and ease of 
application of the Framework in the Food, Metals, Vehicle, 
Hospitality and Tourism and Clerical industries. 

A professional development kit is currently being produced to 
introduce and explain the Framework in greater detail, with a 
wide range of examples to help practitioners and others 
envisage its uses. Project members are working with the 
National ALBE Professional Development Reference 
Committee to include the use of the Framework in a more 
comprehensive professional development plan for States and 
Territories, 
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Introducing the Framework 



What is its basis? 

Language, literacy and numeracy are central elements of 
competence for work and social activity. They are best taught, 
learned and assessed where they occur, through activities in 
social contexts. That maxim is the foundation of this 
Framework. 

This document deliberately uses the term ^competence* instead 
of 'competency* which has commonly featured in recent 
literature on adult education and workplace training. The 
shared characteristic of some recent reports, scales and 
frameworks is to define 'competency' without reference to 
either the significance and impact of specific social contexts or 
any overarching framework. 

Competence requires a connection of performance and 
knowledge and skills, coordinated in such a way as to achieve 
social goals in particular contexts. People act on the basis of 
what they know to realise and transform their knowledge 
through performance. While knowledge and skills are the 
products of formal education, training and .study, they are also 
the products of life experience. This experience is shaped by the 
complexities of culture. Throughout this document the use of 
the term culture refers to differences that arise from Aboriginal, 
ethnic, gender and socioeconomic background. These 
differences are neither static nor uniform, but varied, multi- 
layered and dynamic. Constellations of differences in the life 
experiences of adult learners produce distinctive ways of 
knowing and doing. Since competence is always context- 
specific it needs to allow for cultural diversity in the way that it 
is determined. This Framework has developed a notion of 
competence that recognises and values cultural differences in 
performance. 

The competence statements in the Framework have been 
selected to reflect not only the social character of language, 
literacy and numeracy, but also contemporary changes in the 
structure of work, communication and technologies, and the 
evident cultural diversity of our society. As a consequence, they 
have been pitched at a level of generality which can encompass 
the diverse backgrounds, needs and resources of learners and 
workers, educators and trainers and the various educational, 
training and community contexts in which these people live 
and work. 

The Framework is not a specific curriculum or assessment 
program. It is not a prescription for a uniform curriculum. It 
does not dictate use of any particular teaching or learning 
methodology, nor does it derive from any single theoretical or 
linguistic origin, but from the pooling of a wide range of 
acadenuc, practical and conmumity expertise and advice. 
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What is it for? 



It is intended to guide and inform the development and 
review of more specific programs for learning in English 
language, literacy and numeracy. It should also operate as a 
nationally consistent reference point for discussing the nature 
of individual progress, for the recognition of prior learning, for 
program planning, for professional development, for industry 
training, and for future research and evaluation. 



FiGURS 1: Recommended uses and implications of the Framework 
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It has the potential to do so in tlie following ways: 

1 The Framework provides a basis for teachers and curriculum 
writers to develop accredited curricula in the fields of ABE 
and ESL. (Learning outcomes and assessment criteria will, 
however, need to be developed in the context of particular 
curricula. Assessment methods and instmments need to be 
developed or selected to enable students to demonstrate 
competence.) 

2 The Framework provides a set of competence descriptors 
that can be used across the vocational education and training 
system, the adult, community and further education sector, ^ 
adult migrant education services and labour market 
programs to describe the outcomes and progress of 
participants and to compare the outcomes of accredited 
curricula. 

3 The Framework provides a coherent and relevant 
description of language, literacy and numeracy for 
incorporation into industry training. 

4 The reference to common statements of competence will 
facilitate the creation of student pathways and cross- 
crediting arrangements within adult, community and further 
education, vocational education and training. Incorporation 
of these competence statements into non-accredited adult, 
community and further education curricula will further 
facilitate student pathways through such programs. 

5 A program planning and referral matrix referenced to the 
Aspects and Stages of the Framework will facilitate 
statewide and regional coordination of programs and 
provide a basis for greater national consistency. 

6 The coordinated trialling and evaluation of the Framework 
will test its reliability and validity for supplying some of the 
ingredients for a nationally consistent reporting system. The 
following are some of the advantages of fertxi by the 
Framework from the perspectives of potential users. 

Students will find the results of the application of the 
Framework useful for recognition of their prior learning and 
transfer of credit, for improving the portability of their 
credentials and the clarity of their career pathways, and for 
provision of assessments that genuinely reflect competence in 
language, literacy and numeracy. 

Those engaged in preparing curricula will have a source of 
guidance and support for describing accurately the nature of 
language, literacy and numeracy competence in curricula. The 
Framework's competence statements can be used for informing 
learning outcomes in ABE, ESL, and industry training. Those 
teaching will have a resource to inform their theoretical and 
practical perspectives and consistent descriptors for 
competence that can be observed and reported on. 

It wii; provide industry with a description of the complexity of 
language, literacy and numeracy related to training and 
changing workplace practices, within a functional structure 
able to accommodate industry's needs for identification of 
competeiK-e and credit transfer. 
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Providers will have a common language for describing the 
outcomes of provision. It will also assist program planners to 
classify types of provision with relation to priority targets. 

Finally, in relation to government departments, the Framework 
has the potential to improve their services. The Department of 
Immigration and Ethnic Affairs will be able to improve the 
articulation of Adult Migrant English Program provision with 
other forms of vocational education and training and adult, 
community and further education. The Department of 
Em.ployment, Education and Training will be able to use the 
Framework to improve the articulation between labour market 
programs, TAPE and community adult literacy programs and 
workplace English language and literacy programs. 
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Explaining the Framework 



Communication 

Communication consists of oral written, mathematical graphic 
or symbolic representations and those derived from gesture or 
expression, used singly or in combination. These can be 
unpacked into further components: the capacities to talk and 
listen; to read and write; to arrange, interpret and process 
mathematical concepts and ideas; to design, make, use and 
interpret images; and to make and interpret actions and 
gestures. 

In conventional communication, these components frequently 
overlap and interact to the extent where they are rarely 
separable. Mathematics is embodied in language; written 
language is integral to graphic representation; much 
mathematical representation is symbolic or graphic; face-to-face 
oral communication is interpreted through the accompanying 
gestures; and so on. A sales transaction, for example, requires 
talk and listening betv^een salesperson and customer, the 
reading of labels or other information, calculation of prices, 
perhaps a signature or the v^riting of an invoice, accompanied 
by non-verbal signals which are made and interpreted by both 
parties, r/ie components of this Framework are designed to reflect this 
integration and interaction of communicative activity. 

It should be noted that all the descriptions of language, Hteracy, 
numeracy competence are general. In each case the language/ 
literacy /numeracy activity could be any of, or any combination 
ofj, graphical mathematical reading, listening, writing or 
speaking activities. Decisions to determine the nature and 
balance of these activities will be made at the points of 
curriculum design and delivery. 

Competence with communication, 
social activily and work 

In this Framework, communication is seen to be at the heart of 
social activity and work in contemporary culture. The notion of 
work includes, for example, unpaid domestic work, voluntary 
community work and work entailed in formal study as well as 
paid employment. 

All learning has a potential work value. As an obvious example, 
a general education that does not have an overt work 
orientation might ultimately lead to employment, paid or 
otherwise. The artificiality of some of the distinctions between 
paid employment, community involvement and domestic work 
is becoming increasingly evident. The skills and knowledge 
needed for a fulfilling life are frequently those required in the 
workplace and vice versa. Nowhere is this more obvious than 
in the area of communication. With workplace reform focused 
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on team work, flattening of organisational hierarchies, use of 
new technologies and increased emphasis on the social 
responsibility of work organisations, the need for both 
increased levels and an increased range of communicative 
competence is greater than ever before. The design of this 
Framework is based on communicative interaction, broadly construed, 
which is found in work-related and other social contexts. 

From this analysis, an initial Social Activity Framework was 
developed as the basis for describing related language, literacy 
and numeracy competence. While the focus of this Project is on 
language, literacy and numeracy competence, the Social 
Activity Framework is included in this document (page 53) to 
help inform understanding of the Language, Literacy and 
Numeracy Framework and because of its potential for use in its 
own right as an instrument to develop and review courses for 
adults which have a strong social or integrated focus with less 
emphasis on the development of specific language, literacy and 
numeracy skills. 



/ Social \ 
/ Activity \ 
\ Competence / 



/ Language, 
/ Literacy and 
\ Numeracy 
\ Competence 

\ Framework 
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Components of the Framework 



Aspects of Competence 

This Framework is constructed using six 'Aspects' of 
communication relating to: 

• performing tasks; 

• using technology; 

• expressing identity; 

• interacting in groups; 

• interacting in organisations; and 

• interacting with the wider community. 

Performing Tasks: A task is a goal-oriented activity requiring 
behaviour appropriate to the context and always involving 
various forms of communication. The term used in this 
Framework for these types of communication is procedural 
communication. 

Using Technology: Technology involves the use of tools, 
whether a spade or a computer. Increasingly, technologies 
involve media for information exchange fundamental to 
communication. Communication in this area involves 
instniction in, and reflection on, the use of technology and 
various media. This is referred to as technical communication. 

Expressing Identity: Identity, which comprises personal 
attributes, histories and individual resources, is a critical aspect 
of all social activity. Communication is a fundamental part of 
building and strengthening personal identity and finding 
effective ways to express it in social contexts. This is referred to 
as personal communication. 

Interacting in Groups: Groups require extensive and 
continuous communication in order to function effectively. This 
is referred to as cooperative communication. 

Interacting in Organisations: Individuals and groups operate 
in the context of social organisations and institutions which 
have their own distinctive formats and systems for operation. 
The communicative elements of the operation of such formats 
and systems is referred to as systems communication. 

Interacting with the Wider Community: Organisations and 
institutions operate in a wider social or community context. 
Education and work in contemporary society extends far 
beyond schooling and the workplace to include the influence 
and messages of mass media and communications, public 
institutiCiis and government, community and civic life. Social 
participation requires knowledge and the capacity to deal 
effectively with social and educational institutions and 
resources, rights and entitlements. Employment requires an 
understanding of the contexts for which goods and services are 
provided. The communicative elements of this process are 
referred to as public communication. 

Il should be made clear that these Aspects of communication 
are not discrote. At work, for example, you cannot have a task 
without technology and you cannot talk technically without 
talking procedurally. A person cannot operate effectively in a 
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Figure 2: Aspects in the Framework 
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team while ignoring its members' identities. Each Aspect 
overlaps with, and is dependent on, the others, but enables 
tasks and social activities to be perceived from different 
vantage points. 

Because of this interrelatedness and interdependence between 
the six Aspects of communication, a hexagon has been chosen 
to represent the Framework (figure 2). 

Stages of Competence 

This Framework includes three key stages in the development 
and use of competence in work and social activity - assisted 
competence, independent competence and collaborative 
competence. 

These Stages draw broadly on recent work in the fields of 
cultural psychology and activity theory. This work explains 
development and learning as progress from using tools and 
technologies under the direction of an expert to independent 
and responsible use, to integration of practices with a larger 
group or organisational structure. These Stages involve a 
broadening and increasingly flexible and adaptable repertoire 
of competence from relatively simple activities to more 
complex, varied and integrated ones. 

The Framework reflects a number of lines of development from 
Stage to Stage. These are: 

• patterns in the development of language, literacy and 
numeracy competence; 

• steps in the process of learning how to learn; 

• stages in personal and social development; 

• the development of career paths; and 

• steps towards making optimal productive use of the 
resources that arise from cultural diversity. 

These lines of development are elaborated below with relation 
to each specific Stage. 

Stage: Assisted Competence 

This Stage refers to the language, literacy and numeracy 
competence needed for: 

• using language, literacy and numeracy for contexts which 
have a practical and personal orientation; 

• assisted learning; 

• taking responsibility for one's own learning in limited ways; 

• communication requirements of jobs which require a limited 
degree of independence; and 

• shifting from one cultural and/or linguistic/mathematical 
context to another. 

Learning involves practising and performing tasks with expert 
assistance, building on and expanding existing knowledge and 
skills. 
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This assistance may take a variety of forms: for example, 
working alongside an expert/mentor/teac^'^r who is advising 
on or modelling the performance of a task; or ■ "ng instruction 
in oral or written form for guidance. 

This is the conventional, common sense understanding of 
assistance as needing the help or intervention of another 
person. For the purposes of this Framework, assistance 
certainly means this, but much more as well. In addition, 
assistance means dependence on support structures - be they 
organisational, regulatory or technical - to undertake a task or 
social activity. So, for example, a person might appear to be 
working independently on a production line, without the 
immediate and literal assistance of another person, but they are 
nevertheless undertaking their role with assistance in a broader 
social sense measured in terms of levels of dependence on 
surrounding support structures. 

Optimally, the assistance gives shape and structure to the 
activity with the learner actively involved. The competence 
which emerges under guidance entails not just the capacity *to 
do\ but also understanding of the wider purposes, applications 
and cultural relevance of the task or activity at hand. 

Stage: Independent Competence 

This Stage refers to the language, literacy and numeracy 
competence needed for: 

• learning to use language, literacy and numeracy for 
engaging in a variety of contexts and reflecting on the 
relationships between these contexts; 

• independent learning; 

• taking on independent responsibility; 

• communication requirements of jobs which require some 
degree of independence; and 

• adapting the skills of one cultural, linguistic/mathematical 
context to another. 

Through practice with assistance, individuals move towards the 
capacity to act independently. 

Contemporary workplaces and community life rely on 
individuals' ability to perform independently, to use initiative 
to solve problems and to understand how their activities fit into 
the overall goals of organisations and institutions. 

Competence at this stage involves acting independently in the 
interests of the community or work organisation and taking 
responsibility where appropriate. 

Stage: Collaborative Competence 

This Stage refers to the language, literacy and numeracy 
competence needed for: 

• learning to use language, literacy and numeracy for 
acknowledging different perspectives and reflecting on the 
relationships between these; 

• collaborative learning and mentoring; 

• accepting responsibility as a. member of a group, 
(Organisation and the larger community; 
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• jobs that require collaborative work and coordinating 
responsibility; and 

• a fully multicultural social context where people move 
backwards and forwards between differing sets of cultural 
and linguistic/mathematical knowledge, skills and attributes 
and where differences are used as a positive resource. 

In productive workplaces and community settings, high 
degrees of collaboration, teamwork and social integration are 
required. Individual competence is necessary but insufficient 
for effective achievement of goals. 

Collaborative competence involves seeing how one's 
standpoint, purposes, bc;ckground and activities can contribute 
to the larger goals of a group, an organisation or a community. 

Responsibility at this level requires the recognition, evaluation 
and mediation of a variety of perspectives. It also customarily 
involves longer-term and broader construction of issues. 

Identifying Stages of Competence 

Several matters should be taken into account when identifying 
Stages of Competence. 

• Adult learners enter programs with mixed repertoires of 
competence. For example, an adult basic education student 
may be able to perform a range of tasks independently with 
a specific technology, but may require assistance to work in 
a team. In contrast, a person might have sophisticated 
competence for working in community groups and small 
teams, but may need assistance in dealing with particular 
forms of technology. It is equally likely that some, perhaps 
most, learners will be proficient independently and 
collaboratively with some tasks, but will require assistance 
with others. These Stages do not apply as a general categorisation 
of a person and his or her level of competence and should never be 
liscd as such. They are intended to be context-specific, 

• Learners may demonstrate differential competence in first 
and second languages. For example, some learners of non- 
English-speaking backgrounds who display collaborative 
competence at certain activities in their first language may 
need help to undertake the same activities in English. 

• The development of competence presumes a broadening 
repertoire. At the 'independent' stage, there will still be 
times when a learner will need assistance with new or 
unfamiliar tasks, technologies or contexts. At the 
'collaborative' stage, there will still be instances of both 
assisted and independent competence, in the context of 
collaborative activity. The statements of competence listed 
under particular Stages are expressed as exit-level 
descriptions. They mark out, broadly rather than narrowly, 
explicit thresholds. 

• Because Iho Stages are meant lo describe broadening 
repertoires of competence, movement from the 'assisted 
learning' to the 'collaborative' stage may not require the 
rellection of competence according to all the statements 
included at the previous Stages. In different work, local 
progran\s and other contexts, a differing mix n^ay be 
relevant and appropriate. 

IC ^ 
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Figure 3: Stages in the Framework 
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Phases of Learning 

Each Aspect/Stage segment of the Framework includes a sub- 
division of Thases* which have implications for the way 
teaching and learning occur. It is important to stress that these 
divisions are devices for categorising competence at each of the 
three Stages. 

They are not necessarily in a linear sequence although 
'reflecting on experience* and ^engaging inactivities* typically 
precede 'broadening applications* and 'critically reviewing'. 
They are suggestive of four ^moments' of pedagogy: 

Reflecting on experience: working out what the 
communication or practical issues are in relation to previous 
experiences or expectations, and reflecting on prior 
performance and capacities. 

Engaging in activities: involvement in activities designed to 
improve the level of knowledge and skill of the participant. 

Broadening applications: extending knowledge and 
^ performance and finding and exploring relationships with 

other issues and activities. 

Critically reviewing: assessing outcomes and consequences 
and making plans for further courses of action. 



Figure 4: Phases in the Framework 




Figure 5: Aspects, Stages and Phases in the Framework 
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The Competence Statements 

Each of the Framework's 18 segments contains a summary 
Statement of Competence which is elaborated in terms of the 
Phases of Learning. The Phases of Learning provide more 
detailed statements of the development of competence at each 
stage of an Aspect. Examples of each Phase are also given. Each 
of these statements has three components - orientation, stage 
and context. 



FIGURE 6; ORIENTATION, STAGE AND CONTEXT 



Orientation 



Stage 
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Context 



Orientation: Each statement and example begins with a verb 
specifying a function and use of language, literacy and 
numeracy. 

Stage: Each Statement specifies a component which marks a 
qualitative differentiation from other Stages (i.e. * with 
assistance*, 'independently' and ^collaboratively*). It is in this 
part of the Statement that the increased control and 
manipulation of the language resources is captured. 

Context: Each Competence Statement specifies a context in 
general terms, tying it to one of the six Aspects of Competence 
(for example, in teams and groups, in relation to an 
organisation's goals, or community needs etc). 

The examples which follow the Statements arc intended to 
provide complementary and explanatory information. Where 
several examples are offered, it is not intended to mean that 
each is to be performed or completed. They are guidance for 
more concrete teaching and learning activities in context. 

There are two developmental aspects to language, literacy and 
numeracy progression: 

• Across the Stages: Increasing ability across the Stages is 
mainly concerned with increasing autonomy: the movement 
from assisted to independent to collaborative uses of 
language, literacy and numeracy as forms of social action. 
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This movement involves nn increasing ability to draw on 
and manipulate language, literacy and numeracy resources 
appropriate to the social activity. This increasing ability 
ranges from basic uses of these resources to more complex, 
flexible and strategic uses. 

• Within the Stages: Movement within the Stages of language, 
literacy and numeracy competence is across several broad 
continua: from familiar to unfamiliar texts, tasks and 
contexts; from commonsense, everyday to more technical, 
specialised texts, tasks and contexts; from concrete to 
abstract, and from singular to multiple texts, tasks and 
discourses. Note that the Competence Statements, as exit- 
level statements, do not contain indications of this 
movement, 

It should also be noted that all the descriptions of language/ 
literacy/ numeracy competence are general. In each case, the 
language/literacy/numeracy activity could be either reading or 
listening, or writing or speaking or mathematics, or a 
combination of all of those modes of communication. 

Some General Principles of language, literacy and 
numeracy development within Stages 

Two important variables in the development of language, 
literacy and numeracy competence are complexity and 
familiarity. 

Complexity focuses on the task itself and can be specified 
relatively independently of the characteristics of the learner. By 
contrast, familiarity is focused on the learner's relationship with 
the text or task at hand and is based on what learners already 
know and can do. 

Complexity 

Four main factors influence the complexity of a text or task: 

• technicality: how specialised the language being used in the 
text or task is; 

• abstraction: how far a text or task is removed from 
immediate experience of actual events or situations; 

• orientation: how a text or a task is intended to affect others, 
i.e. its function; and 

• performance strategies: strategies required for producing 
texts or completing tasks. 

Each of these factors is separately described, although in 
practice they overlap significantly. 

Technicality measures the distance between the meanings of 
the language and mathematics in a text or task iind everyday 
understandings, language and mathematics. For example, the 
specialised knowledge of a trade or profession is reflected in a 
high degree of technical language or 'jargon'. 
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Incrensing technicality increases the complexity of a task or text: 

• when technical meanings are introduced in new concepts 
and distilled in new wordings, 

e.g. introducing the term '-T ('negative one') radically 
changes most learners' existing concept of number as 
something tied to cout^ting objects, or 

• when new technical meanings are superimposed on existing 
words and meanings, 

e.g. taking an existing word such as 'competence* and 
redefining it technically as the 'knowledge, skills and 
attributes underlying competent performance in work' 
significantly reworks its previous non-technical 
meaning. 

The process of developing new meanings by creating new 
words and concepts or by changing the meaning of old ones 
involves a lot of explicit definition, classification and 
explanation which is in turn reflected in increasingly complex 
grammar, sentences and/or processes. 

Abstraction refers to our ability to use linguistic and/or 
mathematical symbols, concepts and ideas to represent things 
absent from the immediate context. The more abstracc a text or 
task, the less constrained it is by the immediate situation and 
the more it is shaped by its goal of portraying other situations. 
Thus, explaining how a piece of technology works is more 
abstract than showing someone how to use it; producing a 
budget for tl ie forthcoming year is more abstract chan counting 
^ the change in your purse. 

A higher degree of abstraction demands increasing levels of 
competence because understanding and describing the 
linguistic and mathematical meanings of a text or a task cannot 
rely on practical knowledge of the immediate situation only. 
This is particularly the case when learners engage with a 
variety of contexts and need to reflect on the relationship 
between these, as in the ^independent* stage of the Framework. 

Orientation is the first part of each Competence Statement in 
this iTamework. It specifies the function of language and 
mathematics by referring to the means that someone uses to 
affect others by producing a text or performing an activity. Are 
they describing something? Are they analysing something? Are 
they persuading someone? Are they arguing for something? 
Are IIk\v trying to reconcile varying points of view or interest? 

Increasing complexity of orientation also means increased 
complexity in the way the activity or text is attempting to act 
on, or influence, our views and attitudes towards situations, 
objects, events, contexts, texts, other people and their interests 
and viewpoints. 

For example, an increasing complexity of orientation can he 
observed in the movement from describing to comparing and 
contrasting to analysing to interpreting to re-interpreting to 
negotiating a new interpretation. We can simply describe a 
political- parly. We can also compare and contrast it with other 
parties. Or we can analyse it by importing a framework from a 
discipline and thus construe it in terms of its history, world 
treneis or the economic interests of its constituency. Or we can 
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interpret it by taking up a particular standpoint and construing 
it from that vantage point. Thus we might interpret it according 
to its attitude to health care. Or we can re-interpret it by 
describing previous interpretations and then argue against 
these former interpretations in favour of a new interpretation. 
Or we can negotiate a new interpretation with others by usmg a 
vocabulary that integrates a range of differing views. 

The same sort of process occurs with mathematical texts and 
their use. This is especially apparent, for example, in the way 
that statistics such as those about unemployment levels, or 
surveys on voting intentions, are used to influence wider 
community views. But one can also connect orientation with the 
way proofs are used to show that a particular proposition 
(whether within the field of mathematics or another field) is 
true or false. 

Increasing the complexity of orientation typically involves 
increases in both abstraction and technicality. This is because the 
greater the complexity in the way a text or task interacts with other 
views, ideas and perspectives, the more language and 
mathematics must be used to consider and assess other meanings. 

Performance strategies are those general processes and 
procedures employed in completing social activities. Included 
here are strategies to do with planning, drafting, editing, 
predicting and checking. 

Increasing text and/or task complexity demands increased 
procedural strategies to cope with such matters as deadlines, 
length of texts, how closely scrutinised the text/ task will be, the 
significance of the longer-term consequences of the text/task, 
the number of fields of knowledge or practice being woven 
together, and so on. 

Familiarity 

The second major variable, familiarity, focuses on the way that 
learners' backgrounds relate to what they have to do. Does this 
background, based on the linguistic, mathematical, cultural and 
social history of the learner, match up with the demands of the 
tasks or texts at hand? 

How familiar is the learner with: 

• the degree of technicality in the text or task? 

• the degree of abstraction in the text or task? 

• the orientation of the text or task? 

• perfornvmce strategies for producing the text or completing 
the task? 

The learners' familiarity with the language and mathematical 
code is an important factor. 

Learners' knowledge of English language systems and codes 
and knowledge and understanding of mathematical concepts, 
processes and language will play a part in determining the 
degree of difficulty of a particular competence. 

These Principles e^f complexity and familinrity will be used by 
practitioners and curriculum writers to inform both curriculum 
developmcnn and implementation. In particular, the General 
Principles will influence the specification of what the learner 
will be able lo do and will know after completing a course. 

O 
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Using the Framework 



Its intended uses 

This is a useful point at which to review the intended purposes 
of the Framework. It is intended to guide and inform the 
development and review of specific programs for learning in 
English language, literacy and numeracy. It should also 
operate as a nationally consistent reference point for discussing 
the nature of individual progress, for the recognition of prior 
learning, for program planning, for professional development, 
for industry training, and for future research and evaluation. It 
is not, by itself, a curriculum or program, but is intended for 
use in a wide range of contexts and for a wide range of 
purposes, hence its level of generality. 

Key assumptions about the use of the Framework 

There are a number of assumptions underlying the Competence 
Framework that are critical to its effective and equitable 
application. They are as follows: 

• There is no lock-step developmental sequence of competence 
that any individual or client group will automatically reflect. 
Individuals or client groups will map differently onto the 
Framework, according to experience of formal education, 
background, first language and many other social and 
cultural factors. 

This is a strength of the Framework: it allows for program 
planning and placement, while stressing and valuing 
differences and encouraging the recognition of existing 
strengths and prior experiences. 

• The Framework does not describe three sharply discrete 
stages in the development of competence. The Stage 
descriptions generalise about exit levels. More specific 
descriptions of transition points will need to be developed to 
accord with the nature of the context. These should be 
guided by the Framework in order to establish standards of 
performance within particular curricula. 

• Those statements of competence are presented in relation to 
the learner, but assume that the learning experience in a 
diverse couMi^unity, workplace or classroom is an interactive 
experience, n dialogue involving much cross-cultural 
communication. Learners may, in some instances, serve as 
^teachers' from the point of view of their own cultural 
backgrounds and experiences. At the very least, the learner 
is n co-participant with the teacher or mentor. 

• The notion of competence does not eliminate discrimination. 
!t can, nevertheless, be a useful tool in identifying and 
comhattit^t; discrimination by focusing on the notion of 
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Figure 7: An example of a learner profile developed from the Framework 



Procedural communication: Can independently use language, literacy and numeracy to select and 
apply the procedures and strategies needed to perform a range of tasks responsibly. Needs assistance 
when confronted by new tasks. 

Technical communication: Can, with assistance, use language, literacy and numeracj^ 
to follow a sequence of instructions to use a technolog)' or medium and learn new 
information or skills about a technology or a medium. Needs further support in 
mastering technology when confronted with initial or revised instructions. 

Personal communication: Can, in collaboration with others, use 
language, literacy and numeracy to use the knowledge and resources of 
the group in the formulation of persoi lal goals, reconcile personal and 
group goals in a changing group context, and review performance related 
to personally set goals. 

Cooperative communication: Can independently use 
language, literacy and nun^eracy to meet the goals of a 
team or group, develop new skills that serve the changing 
needs of a team or group, and assess group performance. 

Systems communication: Can, with 
assistance, use language, literacy and 
numeracy to participate in the activities, 
structures and goals of an organisation. Can 
fulfil allocated role in an organisation and 
contribute responsibly to the overall 
functions and objectives of the organisation. 



■ Public communication: Can, 
with assistance, contribute 
responsibly to the achievement 
of the functions and objectives 
of community groups, learn 
about the ways individuals, 
groups and organisations can 
contribute to achieving 
community objectives, and 
assert personal rights and 
entitlements within a 
immunity. 
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independently established merit. More importantly, the 
Framework can broaden understandings of what 
competence in communication entails. 

• Teaching to different stages of competence involves differing 
teaching styles. If the goal was simply to achieve competence 
in assisted learning, direct instruction alone would be 
adequate. However, the Framework is intended to clearly 
express the significance of working towards independent 
and collaborative Stages of Competence. Independence and 
collaboration are styles of learning, as well as stages of 
competence which may need to be fostered in the classroom 
or workplace. 

The Implications of the Framework for curricula 

This Framework has implications for the orientation, content 
and form of language and literacy and numeracy curricula. It 
provides a social and cultural basis for making decisions about 
curricula relating to appraisals of overall student needs and 
program goals. 

To plan and implement a curriculum requires: 

• a language for talking about communication (in the 
Framework this is described as ways of talking and knowing 
about oral, written, mathematical, graphic, symbolic and 
behavioural representation); 

• the practice of performance in real and/or approximated 
community and institutional settings (in the Framework 
this is described as contextual use of communication to 
perform tasks, use technologies and media, interact in 
groups, in institutions and with the wider community); 

• sequencing of activities to encourage development (in the 
Framework this is seen as being from assisted learning to 
independent learning to collaborative learning); 

• sequencing of activities to encourage effective learning (in 
the Framework this is described as reflecting on experience, 
engaging in activities, broadening applications and critically 
reviewing what has been done and learned). 

The Framework provides guidance for each of these 
requirements. It assumes, however, that formulating the details 
about pedagogy, content and contexts is the responsibility of 
educators and trainers in community and institutional settings. 

Using the Framework to develop curricula 

Curriculum development requires a reconciliation of 
employer/ community contexts, and institutional and learner 
contexts, in order to establish curriculum needs and goals. 
Appropriate content and methodology can then be selected. 

This first process should provide the curriculum developer 
with all the information required for planning a course or 
program so that it is related to individual and/or group needs. 

Curriculum developers will then need to identify Aspects and 
Stages on which to focus. These are the organising points for 
curriculum writing. It is expected that national consistency will 
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emerge from widespread use of the Aspects and Stages. It 
should be noted that a given individual or group will be located 
at differing Stages in the various Aspects of Competence. 

In establishing curriculum goals, developers then refer to the 
set of competence statements associated with the selected 
Aspects and Stages. In the case of industry training, industry 
competence standards would be the first point of reference, 
with the National Framework's Competence Statements 
providing the language, literacy and numeracy details 
necessary for industry competence. 

Next, developers could interpret and use these competence 
statements to .guide the formulation of the course content and 
methodology at a practical level. Comparison of the specific 
contents and delivery of courses will not be a means of 
establishing levels of competence; performance by participants 
related to the Statements of Competence is intended to achieve 
this purpose. 



Figure 8: Using the Framework to develop curricula 
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The assessment consequences of the Framework 



The Framework is not, by itself, an assessment instrument. 
However, it does provide general descriptions of exit-level 
competence from various Stages of development in various 
Aspects of communicative competence, and is a basis for the 
preparation of more specific learning outcomes. 

It enables some forms of assessment while precluding others 
and suggests the following consequences: 

• The purpose of assessment of competence is not to sort or 
grade in any final way, but to describe what people can do, 
and what they might need to do, to progress. 

• This Framework is intended to set nationally applicable 
language, literacy and numeracy Statements of Competence. 
Assessment of competence, however, has to be locally and 
contextually specific : to a task, a job and/ or a community, 

• Assessment and reporting based on this Framework begins 
the process of ensuring comparability. Learners in formal 
education settings, moreover, should be able to see the 
connections between education and work or community life 
as these Statements of Competence gain wider acceptance 
among employers and in the community generally. 

• hi line with the focus on competence as a social activity, 
assessment needs to be holistic and based on complete 
activities. 

• Because competence is a relationship between knowing and 
doing, assessment must reflect this. This means that multiple 
and varied forms of assessment are required. It also means 
that assessment needs to relate directly to specialised 
contents and specific contexts. Generic or generalised tests to 
determine competence are inappropriate for use in relation 
to this Framework and, in fact, to determine communicative 
competence generally. 

• Competence is inferred from performance. These inferences 
need to be drawn from multi-faceted processes of data 
collection and not from norm- and criterion-referenced tests 
alone. Tests of competence need to assess synthesis, 
application and relation of practice to theory. 
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National Framework of Adult English Language, Literacy and Numeracy Competence 
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•trategies used to compk'ic a range of task* 

* Partiapale in evaluating the procedures 
«nd strategies uMd tn complete a range of 
taNks 


• l/»ethediverse resourcesof othersto 
solve problems in the currem approaches to 
an integrated range of tasks 

• S'ejfotiate new way* of evaluaong the 
approaches used for completing an 
integrated range of tasks 



ASPECT 


TECHNICAL COMMUNICATION for using technology 


STACE . 


Assisted Competonce 


Independent Competence 


Collaborative Competence 


C 


OMPETENCE STATEMENT 


Can. wllti ostistonc*, uM Icnguog*. 
literacy and numtrocy to um a specific 
ttchnoJogy of rntdlum. 


Con Independently um laYguog*, 
Utvrocy ar>d numtrocy to us* a r<ng« of 
rtlottd t«ctvio(ogl«t or mtdlo. 


Ccvi. In collcOoradon wHh (Hhtrt. u»« 
language. Itttrocy (jid numerocy to 
mtdlote ond ntgotlat* dNTtrtnt 
ptrsptcttvts for a ror>g* of contexfi <Ti<i 
ttchnologlts, 




by 

IXFLECriNG ON EXPERIENCE 


' Addrcsidiffnrcrccsbolwcen previous 
cultural oqpcTicncc of technologies or media 
and the rcquucmcnts of a specific new 
technology or medium 
' Address diffcrtTiccs between linguistic 
andmathcmalical pxpaicno? of technologies 
or media and thcrecjuijcmmtA of a spcohc 
new technology or medium 


• Rdatc the requirements of a rdnge of 
technologies ind media to cultural 
GxptTicncs and resources 

* Relate the requirements of a range of 
technologies and media to linguistic and 
mathematical experience and rcsourops 


' Use diverse cultural expencncp and 
resources to establish alternative 
approaches in the use of integrated 
ledmologics and rrvdia 
• L' se diverse linguistic and mathermticU 
c;ipericnac and resources to establish 
alternative approaches in the use of 
integrated teoinologics and media 


PHASES 


by 

ENGAGING IN ACTIVITIES 


• l-or.Dw a sequence of initructions to use a 
trctinolngy or mixlium 

• Take responsibility for the use of a spcoflt 
tcdvioloRy or medium 


• Select and coordinate a ringc of related 
technologies or media 

* Take responsibility for the use of a range 
of related technologies or media 


• Select and coordinate a range of 
integrated technologies or rnedia for us« 
with a group 

• Take responsibility for the coordination of 
a range of integrated technologicsand 
media 




by 

BROADENING APPLICA TtONS 


' Learn new infotmauon or skills jboul a 

technology or medium 

• Work in new wjys witha trthnology or 

medium 


• Acquire nc>w knowledge or skills about a 
range of related tedinologies or media 

• Use new knowledge of skills in working 
vnth i range of related technulgoics or 
media 


• Exchange knowledge about a range of 
integrated technologies and media 

• L'se the diffcrmt knowledge and skills of 
othas to acate new technologies or new 
approaches lo tcdinologies or media 




by 

CRITICALLY REVIEWING 


• Idmnly problems with a tfthnology or 
mrdtum and sugj^ct solutionx 

• Evaluate the appUt'4tlon of a leiiinology 
or a medium 


• Identify and solve probtrmx with 
tcil\nology 

• Evaluate and review the appliCition of a 
range of related iwiinologies at media 


• Identify and solve problems with 
iri1\nolofty or media 

• K viluatc the validity and sigriidcancc of 
the opfTation ol irttegrated tcdwolagjcs or 
media 



ASPECT 


PERSONAL COMMUNICATION for txpretslng Identity 


STAGE 


Assisted Compelence 


Independent Competence 


Collaborative Compettnce 


C 


OMPETENCe STATEMENT 


Con, witit otMstonct, u*« lorguog*. 
Ilttrocy and numeracy to dtvtlop 
knowltdg* and rtsourcss fhot orli* 
ttom personal Idtnttty. 


Con lnd«p«nd«ntly us* longuogt, 
llttrocy and nun^rocy to dtvtlop 
knov'ttdg* and rtsourcts that oris* 
from ptrsonol IdtnNty. 


Con. In cotlotxwollon wttti ottitis. us* 
longuoQ*. IH*rQcy <j\d num*rocy to 
d*v*lop knowi*dg* and r*sourc*s tht^ 
ols* from p*r«oncH ld*niltv. 




by 

REFLECIJNG ON EXPERIENCE 


* Apply cultural li>ck(;ri»und ami 
I'xpef irrwf to tnnui-nt e neivcnnlrjtts 

• Apply tin|»iii*lic ami mathematicjl 
backf.r"unJ and i-kpi-netur in ni-w t'onlp.xn 


' Apply cultural backf/oUnd jnd 
I'xprt lentT to influrnce a ran(;i' of niniexts 
• Apply linguistic and malhematiul 
ba<kf;f«unil .ind cj^pcrifnir lo tnilumce a 
HT\y,r of contexts 


• Develop txil lurai diHeterKra jnd 
cxpcTiphiTE js resources in aihipvinf, 
penoail f,oals and those of the group or 
ur^jarusahnn 

• l;cvi'top lin|;Ui&t)c 4iid nuthcnutUA] 
ilillrreniTs and cxpcnmce ai rcsourcrsin 
jchicvingprrMmai goals arvj those nf the 
)>.ri>up nr or);aiiisatiOn 


PHASES 


by 

ENGAGING IN ACTIVITIES 


• srii It m ivnul Vniuvii'tl^;!,. .md rcMiuttw 
fch-vjiu 10 spiofk- (()lltl•1ll^ 

• Aucpl lopiiiuihtliiy <iuifrv<|u|»ui|;4nd 
uttny, prtMiiul kluiwUslf.e ami rrsnurtrs 


• Si l«,1 jHTwmal kniiwli'df',!' jitd rrviurre* 
ii-li.'vant 111 a ran(;i- uf ttinlcvl^ 

• AdTpl rnpoiuihiUly fur drvrliipiit};aiiil 
u»in|; per<mial knitwl etl|'^e and icM)ur('(s 


• U\r itif> kiiowlr%l|;e and resourtrs of the 
{;ri>{ip 11 the fofmulalion of prrsurul (;aals 

• Attppl 'i-spniuibility for ailinai taken 
Inw.irdi di'tiii'Vin); prrsnnal, {^Toup iir 
iii|>dni<u>MitMl yjiiA\% 




by 

BROADENING APPLICA TIONS 


• Ikdadfii |ii<r<uiiial kii{iwlcd);i' anil 
ri-Miurii-« 

• Hnnf; li» \unt o\i\ ditil new personal 
knowledf'.p jd.I ii-Miitiu-« nit «|n\ifu' 
iiiiili'iilii 


* IlKiaili'iiprmiinil kiiitwlc<l);r ami 
rewiuirrs liy tiling; jC{t'«<i to iHiicr 
ri^iKirccA 

• tjse new pt-raonal knowU-d^.r jml 
1 iiHtuM in Kt a f 4n);i> nf i intli';«l« 


• (*.j|ii to J r4n(;e n( cuIIumI 
ri-Miunrv to rnluni-r pcisonal knowli<d(;r 
ami reMiurivn 

• Devrldp knnwlpi|)i,r jhool tlip 
ftiriiuilaliini <4 new c.iuli 




by 

CRITICALLY REVIEWING 


• 1 Jl kic ilulli ii^,r« III thr .Ivvt tiipmi'ul nf 
|ii rst)n.il kiiiiivli J}',*' and ii-w>uiu-s 

• AMi-^«jini);r<-»«inw4riIi |n«r»»iiullv 
,;.>j|» 


• AmmtI pi7iwinal n^JiU 

• l-'valuali> prtfnniujit c tiurl jiuni lit 
pfrinnallv •u>l >;njlH 


* Uriitiuilr pitMinal aiwl (;rnup cuala in a 
thauf'.iiif', }jriuip,t»rKatu«4tiun4l(ii r>ihi»r 
wi{i4l iniiM'kt 

' ircvtcw prHinrnaiK r lelaiiil in piYMtnally 

S4 t j\lH]% 
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ASPECT 


COOPERATIVE COMMUNICATION (of inf.racting in group* 




Auiit«d Camp«t«nc« 


lnd«p«nd«nt Comp«t«nc« 


Collabofotiv* Comp«t«nc« 


COMPnENC€STAT(MEhfT 


Can, wHh aultfonc*. ut« lonouog*. 
(ivracv ondnufntfocy to porttclpot* In 
f«amt ond groupi. 


Con IndtptndsnHy uts lonQUog«i 
lltofocy and ntxntrocy to poUclpat* In 
t«Gmt crd groupi 


Can. In coNctioraHon wtti othtrt. ut« 
languogt, llttracy and f^Ufmrocy to 
porHclpolt tn Hamt and gfoupc. 




by 

REfLECTING ON EXPEHIENCS 


• Apply pctNonal cuttur jl b«ckf^ound jnd 
evpcncnce to the work oi j irjin or ijniup 

• Apply p«r tonal liUKuiciic J nd 
mAlhcifuticd bidi ground jnJ rvpcnmcc 
to thr woikof i tram or f^oup 


• Relate perton^) ojltural background and 
f xprnencr to overtll learn or group 

• Rrlair prrionil ImguiMic and 
nutherruticAi background and r)n>fncnce 
to ovrrj]l tram or group ob)(Miveft 


• Negotiate the varied cullurtl retourcc* of 
the team or group member* <• * resource 
for adiievingcorrvnon purpoM* 

• Negotiate the van ed Imguutic and 
mathetnaitcaJ re«ouxcnof the team or 
group member* a* a reMuroe for achieving 
common puiT>oie« 


PHASES 


by 

ENGAGING IN ACTIVITIES 


* Take on i kprohc roir in J Irjm or group 

* TAc On ^C'M.'idi re»()cnvibililu-s m * tr^m 
or group 


• Ufte TTVitn lal rnourrvft and mfornution to 
iTicct th<- goal* of a tram or group 

• Take indq^ndcnt renponsibdity m a 
group context 


• Contribute per«oruil reiotucc* and 
caponcnce to thr taik of the team or group 

• TAkc rc«po nubility in a group conteitt 




by 

BROADENING APPLICATIONS 


• Irjrnin J IrJinor i^oup lontrkl 

• Apply skills of tr.imwotk or i^roup work 
in order in Jthii-vr ^roupi^iuU 


• Develop knowledge about meeting the 
goals of a team or group 

• Develop new kkdU that serve the 
chtnging need» ol a icamor group 


• U*e the varioua rc*ourcr« of the team or 
group in the collaborative production of 
knowledge 

• Develop new tkill* to ftcrve the changing 
need* of the team or group 




by 

CRITICAL L Y RE VIEWING 


• Solve proWcm* wilhm 4 i^rcup context 

• Amc«a pcruinji p(Yinrni.jirtcr in * tcAm or 
group 


• Aurrt rights within a gioup 

• Aftiriis group {'^Kormanir 


• N'egotiatf right* and entitlemenu within 
a group 

♦ A»se*« group performante 




ASPECT 


SYSTEMS COMMUNICATION (of inlerocting in Ofgani$atior« 


STAGE 


AisUt«d Competvnco 


lnd«p«ndant Comp>«t«nc« 


Collaborotive Comp«tttnc« 


COMPfTENJCe STATEMENT 


Coo, witi Qitrftanct, usi longuog*. 
Ilttfocv ond numtrocy to porHcipolt ir, 
tht octtvRlts, ftnjctufti (jid Qoais o< an 
orgonlsoKon. 


Con lndtp«nd«ntty us* ionguogt, 
lltifocy and numtrocy to parflcipatt In 
mt octtvRIti, i^rudurtt and gooli of an 
orgcrlKillon. 


Con. In coMoboroKon wttM otntft. us* 
languog*. literacy and num*fOcy to 
(ormulat* tfi* ocfivttiti, ttaictur*s and 
god: of an orgonltoHon. 




by 

REFLECTING ON EXPERIENCE 


• Address diH<Tcncc* brtwccr pnor 
cuJlu/il background ajid (Tipcticncr and Ihc 
act isr ill (<s. struct urci and goals of an 
organisation 

• Ad d r es « d iff crnicos brtvs ccr. |xior 
linguj Stic and tmihcraitical backj^ound 
jnd experience ajid the activitjcs. structures 
and i^nalsof an orgamsjtton 


• Kdate prior cultural bade ground and 
cvprncnce to the goals of an organjsat an 

• Relate pnor linguistic and mathcmattcai 
background and cxpericncr ic the goals of 
an organisation 


• Develop the cultural background And 
differences of the members ol an 
organiMuon as a rejouroc for serving iis 
common purposes 

• Develop the ttngutsuc and rmihcmatical 
backgiound «nd diffcrcncrs of the members 
of an organisation as j resource for serving 
lis common purposes 


PHASES 


by 

ENGAGING IN ACTIVITIES 


• Fulfil allocated rotrs in an organivition 

• Coninbutc responsibly to the ovcral) 
fuTKiioiu and obictiivcs of thr organisation 


• Ojvijte within the structures of an 
organisation to meet us goals 

• Contribute resjxjnsibly to the i"ulture and 
ob;ectiv« of an organiMuon 


• Kormulate alternative ways of achio\ing 
the overall goaJs of an organisation 

• Assume responsibility for contributing to 
shaping the culture of an orgamsauon 




by 

BROADENING APPLICATIONS 


* l-run the ovrra]! tuntiions and oti|cctivcs 
of an organisation 

• Drploy nt-w skills and adopt new ways of 
ofvtating within an organisation 


• Cain a«xc» to knowledge that mecis the 
goal sot an orRanisation 

♦ Deploy new nkills that sorv-p the changing 
nei^ds of am organisjtion 


• Deploy the resources of the whole 
organisation to poduce knowledge that 
might f urihcr sharx^ the organisation 

• i'artiopate m organisational chwge 




by 

CRiTICALLY REVIEWING 


• Av-crt rights ard miitlrments wKhin Mi 
organ IS auun 

• Hvaijaic ihc paitKi[>ani s. role in relation 
to tho over a 11 obircitvcs of the organisation 


• Asvrt rights and entitlements of 
indtviduJ)J$ and groups within an 
organisation 

• hvaluateorgaruMtiona] p'rforiTuncr 


• Negotiate the rights *nd mtitlomcnts of 
individujlsand groups within the 
organisation 

• Evaluate organisabonal perforrruno* 




ASPECT 


PUBLIC COMMUNICATION (or inlafocting with th» widar cammunity 


STACe 


Aiiis(«d Camp«(«nc« 


ln(l<ip«nd«nt Camp«t«nC0 


CoUoborotiv* Comp«t*nc* 


COMPCTENCE STATEMENT 


Can. with oitiitanci. ui* languog*. 
literacy and num«rocy to poiiicipot* in 
communily itructufit and activittat. 


Can indApAndently ust Ionguogt. 
literacy and numtrocy to porttctpott in 
community ttructurtt and activitits. 


Con. in coiloboranoo wrm otti*rt, ut* 
languog*. Ittcracy end num*rocy ta 
construct aHimottv* communify 
ttiuchjf*s and activtHis in f*spont* to 
changing soctol n**cl. 




by 

REFLECTING ON EXPERIENCE 


• Addil-a\ diKfinuc^ brlwrtn prr\iOut 
jiiil ivinmi (-uhui.tl <-«p<-ri<-i\ir nf 
Liiniirunjiv Mrudutt-A and iimv til lu-w 
(Otittt'unilirs 

• Adtlri-\S dlllcirntrihrlwfcn pn«i 
!in|(ui.tiic and iiMthcnutKal <>«pifi<-iur of 
I omnium ly strudurc^ and ihnw of new 
<(iit\mUi\iti<-« 


* Krlatr cuhur al bdck)^ruund Jnil 
(•■pmrrnv to rrlrv.int situations in lirnad 
con\munity conlexls 

• Hi I jtr linguistic ami inalhnn.itK al 
hacWj^ounil mil < *p«'ncnir to rvlrvant 
SI tu.i lions 111 hioail lOininuniiv rnnli-kis 


• IniriJit in div(TV culiural comn\un»tV 
roni<%i«. utingihr diversity of nth<-rs 4* a 
U"sourcc 

* L'>e the linguistic atxtH rmthematu'al 
rr-viurtctnl othmm r^tabllth and adapt 
iiin\niunit\ siruiluim jnd funLtuins 


PHASES 


by 

ENGAGING INACTIVITIES 


• I'jitiiiiiair in oiiDinuniiv Mfunuif s .md 

J(.1lVlti<-« 

• Ciininliutr ri-H|MiiHibly t(i llt<- 

j< hii vimritl ol iht* funitKin^i jtid (ili|<<t1iv<<« 
nl KiininuiMlv »(r<)ups 


• I'artiopate III <^iinniUnilv tiru<1urrt tn 
nirrt f^tabllshcd (ib|ri1ivin 
■ Atsume rrt(H>nsibility f(ir prrM>njl 
actloni in I (jnti lbulit\g tn thr Iut\t1nins »t .1 
rornrnunitv gri>u(i(ir iepr(-s<>iitittg a 
(omniunitv KToUp 


* I'dtniulair iiiinmunitv slru^iurrs, guaU 
and fundiiint with n gard lo ihe n<'ed» of 
individuals. KTuupi and organisations 

• Assumr irsponsibihtv fi)r thr ((induit nl 
.1 MotiihUiutv group <>r organiMlion 




by 

BROA DENING A PPLfCA TIONS 


• 1 fjin j|iiiiit tlir \ itiili\iiluaU. )(fnu(K 
jIkI iifif iniviiiiHis ( .in i Miiinliiili- to 

nhn \ ih^<<>inniuiiit\ iil>iri1ivi-% 

• l)cpl(i\ H( w skills u> uii.li rljVf ililfitriu 
Mil< s \siitiiii i\<ininiiiiitv struituh s 


* <.jiii awfvtto and .ipplv kti<iwli\Jgc 
^IhiuI .ivaital'le (.(inutiunilv i i-siiunestii 
ji hi<'vr Kiininunilv nl>iiH-tit.<-s 

* Inttrail tsith iikIivuIujU gioup«ani] 
<>t t^jiiisatinrM Mil Iv-h-ilf nf lUiiiinuintv 


♦ Di-vi'Iiip iM*w kniiwli-dge ind ikills by 
ilr iwiiig nil .1 range nf personal and 
iiiiiiinuiiitv ritiiunrk 

• I(< picM-iit tlie inirreMt ol iiidivulual*. 
groups .|o>l iirgani-uiiiiiu iiii otiirnumly 
(fiKiin* 




by 

CRITICALLY REVIEWING 


• A wi t prtMiiLii lights nul inlltti lUiJits 
wulun J niKununitv 

• 1 V jliiJtrlhr patluip n»t « pi-iMinal luli 
in.l t^iiaU tMlIt rdatiiin In thuv iit j 

1 iiiiiriKiMtiV i(r<*iip 


• Ass<tt .1 p.irtKlpjnl s pi tMinal Tights and 
« Hlitli nii-itt« jiui ihoM- lit .iilii-ii in j 

lilt mm ml IV 

• 1 v.iluatr inilividujl iiid k(iuup roll •« nt 
II lili'v ing «iiitiiiiutiilv i<l<|i>i1iv(-s 


* S'l-gotiaie liiilividiial ngHU a lid 
1' nt 1 1 Ir mr lit 1 1 r 1 all V e lo i-<i mm u n il V 
stiui^uri'* and i>htrt1ivr« 

• 1 valu.tlf tberi-lali»nsliip«lKll "•'«i»t 
MvMdi iiidivhltiah. gtiiupy and 
•iiKanisJliiini in a «iirniiiuniU 
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The National Framework of Adult English Language, 
Literacy and Numeracy Competence in detail 

Each page details an Aspect; the Competence Statement and the four 
Phases through which this competence may be achieved. 
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PROCEDURAL COMMUNICATION 
for performing tasks 

stage: Assisted Competence 

Can; with assistance; use languc^^^ Hferacy drid^^: 
: numeracy to perfdrni procedure's ond strateiiil^^ for 
completing tasks. 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 

By Reflecting on Experience, use lan^^uage, literacy and numeracy, with assistance, to: 

• address differences between previous cultural experience and 
knowledge and that required to complete specific new tasks, 
e.g. Disaiss how iho procedures and strategies required for a new task relate to 

previous knowledge and oxporionce. 

Use CMsting cultural similarities and differences to interpret requirements of a 
new task. 

• address differences between existing linguistic and mathematical 
knowledge and that required to complete specific new tasks. 

e.g Disaiss linginslic differences in instructions. 

Usecxjsiinj; linguistic and mathematical similarities and differences to interpret 
roquirenuMits of a new task. 

By Engaging in Activities, use language, literacy and numeracy, with assistance, to: 

• complete a task. 

e.g. Describe, predict and chock outcomes of a task. 
Describe the purposes and procedures of a task. 

• accept responsibility for particular tasks under the direction of a 
mentor or teacher. 

e.g. IVovide clear instructions and information. 

Request clarification and additional information. 

By Broadening Applications, use lan<^ua^e, literac\/and numeracy, with assistance, to: 

• apply new procedures to perform a task or develop new approaches 
to a task. 

e.g. Follow technical information from written sources to learn new procedures and 
strategies for performing tasks. 

• learn new procedures needed to complete a task. 

e.g. De^cnlv how existing knowledge of procedures and strategies can be transferred 
to other losks. 

By Critically Reviewing, use tatiguaf^c, literacy and numeracy, with assistance, to: 

• identify problems in the procedures for performing a task, and 
suggest solutions for improving them. 

e.g. Discuss problt-'ms in performance. 

• participate in evaluating the processes, procedures and strategies 
necessary for performing a task. 

e.g. Report on ciulconK^s. 

Review procedures, strategies and performance. 
Discuss wavs of ovahialing performance. 
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PROCEDURAL COMMUNICATION 
for performing tasks 

stage: Independent Competence 



Can Independently use language, literacy and numeracy 
to perform procedures and strategies for cbmpleting tasks. 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 



By Reflecting on Exf)ericnce, use language, liieraqi and nwneraaj independent l\j to: 



rcKile cullural experience and knowledge to those procedures and 
strategies needed to perform a range of tasks. 

e.g. ExpKiii^ cultural differences in dealing with problems and difficulties 

Compare and contrast different ways of giving instruction^ explanations and 
descriptions. 

relate linguistic and mathematical knowledge to those procedures and 
strategies needed to perform a range of tasks. 

e.g. Explain linj;uistic .ind malhematicjl differences in dealing \nlh problems and 

dlfflCultK'S 



By Engaging in Activities, use language, literaaj and numeraaj independently to: 



select and apply the procedures and strategies needed to perform a 
range of tasks. 

e.g ffv plain and clarify purposes, procedures and outcomes of a range of tasks. 
Analyse procedures and strategics needed to carry out tasks. 

take responsibility for performing a range of tasks. 

e.g. Describe unexpected events and difficulties on countered m completing a task- 
Plan, draft, edit and revise instructional documents. 



By Broadening Applications, use language, literacy and numeracy independently to: 



learn new ways to perform a range of tasks. 

eg t-ollow explanations and instructions concerning procedure and strategies. 

Interpret and analyse abstract spoken, written, mathematical, graphic or svmbolic 
resourcL^ to carry out tasks. 

apply new procedures and strategies to complete a range of tasks. 

e.g Advi^o on new procodun^ and strategies for organising a range of tasks. 



By Critically Reviewing, use language, literatyand numeracy independently to: 



solve problems in the procedures and strategies used to complete a 
range of tasks. 

e.g. Record and a i la I ysu proced ures a nd ou tcomes. 

Evaluate performance in rolation to goals and objectives. 

participate in evaluating the procedures and strategies used to 
complete a range of tasks. 

e.j; Criticall V review and negotiate procedures tor evaluation 
keconuuend new wavs of (K-rtorming a range ot tasks 
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PROCEDURAL COMMUNICATION 
for performing tasks 

stage: Collaborative Competence 



Can, In collaboration with others, use languaoe; literacy 
and nun^erocy to perform procedures and strdteoles for 
completing tasks* 



Depending on the context, there is a range of ways in which this 
competence may be demonstrated: 

By Reflecting on Experience, use lan^m^c, litcmajaud numeracy, in collaboration xoilh others, to: 

• use diverse cultural experience and resources to establish alternative 
approaches for completing an integrated range of tasks. 

o.j». Adnpl mk\ crcMic msiructions. oxpKinalions and dct^criptions lo lake account of tho 
culuinil tiivorsiiyof porticipnnls, 

• use diverse linguistic and mathon.atical knowledge and resources to 
establish alternative approaches for completing an integrated range of 
tasks. 

o.>v Doscnlv. .inahi^o and a-fornnilaic rcprcsonlalions of approaches to lake account of 
the diwrsc linj^uistic and mathematical background? of participants. 

B\j Engaging in Activities, use lan^^uagc, literacy and numeracy, in collaboration with others, to: 

• use and coordinate the resources and decisions of others to perform 
an integrated range of tasks. 

e.g. Nej;ot?otr efteclivo strategies and approaches. 

Explau) and record unexpected events and difficulties. 

• take responsibility for an integrated range of tasks. 

e.g. Analyse and critique existing strategies and approaches. 

rian, draft, edit and revise instructional documents, taking account of the diversity 
of audiences 

By Broadening Applications, use iangua^^e, literaiyand nwnerac\j, in collaboration loith others, to: 

• coordinate and integrate different skills and perspectives in order to 
create new ap^proaches for completing an integrated range of tasks. 

e.g. Consult a diverse range of resources m order to formulate oxplana lions and 

instructions concerning procedures and strategies, taking account of the diversitv 
ol atitlience*^ 

Interpret, analyse and summarise a diverse range of esources. 

• create tiew approaches for ct^nploling ati integrated range of tasks. 

e g. Negotiate the fornuilation and doaimentation of new procedures and strategies for 
organi-^mg a rango of lask-^. 

By Critically Revieiving, use language, literacy and numeracy, in collaboration ivith others, to: 

• use the diverse resources of others to solve problems in the current 
approaches [o an integrated range of tasks. 

e.g. Cnticallv assess and review performances, procedures and outcomes. 
Negotiate agreement concerning problen^s and difficulties. 

• negotiate ne\v ways of evaltialing the apprcviches used for completing 
an integrated range of (asks. 

e I', Ncgi»hale and rfeommend n«'W wavs o( per ton. tasks 
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TECHNICAL COMMUNICATION 
for using technology 

stage: Assisted Competence 



Can, with asslstonce, use language, literacy and numeracy 
to use a specific technology or medium. 



Depending on tlie context, there is a range of ways in which this 
competence may bo achieved: 

By Reflcctius ou Experience, use lnnf^un;^i\ litmKyand numeracy , with m^sistance, to: 

• address diflVrcnces botwcxM) previous cultural oxpericiK'o of 
Icchnoloj^ics c^r media and Iho requirements of a specific new 
leclmology or medium. 

o.^;. Disaisv how iho tOL-hnoloviv or nu'dium roKUos lo nrovunis nillurol knowiL'duo orul 
[)isa.ssdifforoiu nilhiral w.ivsor do.ilinj> \sMtl\ tt'chru)loj.:v 

• address differences between linguistic and nvithcmatical experience 
ot techiuiiopies or media and the requirements of a specific new 
technology or medium. 

0 Disviiss how iho t»vhnnl(n:v or nwdium rclotos to previous hnwiistic and 
n\.iUvnuitic.il kiuuvlodv'o .ind oxpononco. 

% ^'m^^S '« Actix-^itics. use hvi<iuni^i\ litcmcUiVhi numeracy, with ai;sistance, to: 

• follow a sequence of instructions to use a technology or medium, 
o^; l-ollo\s spoken, wniion, nuithonuiicol, i^r.iphicand sviubolic instructions. 

Report on idontifiod proWen^s nnd issvios. 

• take responsibility for the use of a specific technology or medium, 

o.g CKinfe.mp.vifkMiseot Uvhnol()j»,v or modnini. 
KeqiK'si oddition.il intorm.UuMi. 

By Bwademng Applicut io7it;,use lan;^ua<^e. literacy and numeracy, with a^sii;tance, to: 

• learn new informalion or skills about a technology or medium. 

o.p. Follow .uui use spoken, wrilien, ni.ilhemoticoh ^^rnphic .jnd symhohc intornuitioii 

• work In new ways with a technology or medium, 

c.j; h\lerpret .»nd adopl leehn(>ioj;v or niedunn lor spoofie coiHeMs. 

By Critically Revicxvin;^, use lan^^uai^e, literacy and numeraty, xoith assistance, to: 

• identify problems with a Irchnology or modium and sui^gest 
solutions. ' 

<♦ )\ 1 Vaiss procedures jnd piohlonw in the use of technology or medium 

• evaluate the application of a technology or a medium. 

e.j» Review speeific Uses of lechi»i>l(.j;v or n.edmm. 
Dlsal^*^ w.]\s(>| evnkMtin^»,kvhnoloj»yor mt'dnim 
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TECHNICAL COMMUNICATION 
for using technology 

stage: Independent Competence 

Can Independently use language, literacy and nunnerqcy 
to use a range of related technologies or .media : :: ;: > 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 

By Reflecting on Experience, use language, literacy and numeracy independently to: 

• relate the requirements of a range of technologies and media to 
cultural experience and resources. 

e.g. Explain the differences and similarities between previous cultural experience and 
new technologies or media. 

• relate the requirements of a range of technologies and media to 
linguistic and mathematical experience and resources. 

e.g. Explain the differences and similarities between previous linguistic and 
mathematical experience and new technologies or media. 

By Engaging in Activities, use language, literacy and numeracy independently to: 

• select and coordinate a range of related technologies or media. 

e.g. Use appropriate technical language and numeracy resources to achieve a range of 
purposes 

• take responsibility for the use of a range of related technologies or 
media. 

e.g. Clarify and check procedures for using related technologies or media. 

Interpret, analyse and use resources to gain new knowledge of related technologies 
or media. 

By Broadening Applications, use language, literacy and numeracy independently to: 

• acquire new knowledge or skills about a range of related technologies 
or media. 

e.g. Compare and contrast ways of learning new technologies or media. 

Interpret, analyse and use resources to gain new knowledge about related 
technologies or media. 

• use new knowledge or skills in working with a range of related 
technologies or media. 

e.g. Communicate m an increasing range of specialised contexts using appropriate 
technical language and mathematical representation. 

By Critically Reviezving, use language, literacy and numeracy independently to: 

• identify and solve problems with technology. 

e g. Analyse problems associated with technologies or media. 
Recommend solutions for dealing with identified problems. 

• evaluate and review the application of a range of related technologies 
or media. 

e.g. Review and critique a range of technologies and their applications. 
Reconuiioiul now ways of using mlegraled technologies or media. 
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TECHNICAL COMMUNICATION 
for using technology 



stage: Collaborative Competence 

Can, in collabordtion With others, use Ictnguage, literacy 
V and nurneracy to^m 

: l|>ers^ for a range of contexts arid tecftnoldgfes.^ 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 

By Reflecting on Experience, use lan(fua^e, literaq/and numeraaj, in collaboration with others, to: 

• use diverse cultural experience and resources to establish alternative 
approaches in the use of integrated technologies and media. 

tvg. Nogotlalo and fornuilato practices and procedures that reflect cultural diversity. 

• use diverse linguistic and mathematical experience and resources to 
establish alternative approaches in the use of integrated technologies 
and media. 

e.g. NogotiJto and formulate practices and procedures that reflect linguistic and 
nuthematical diversity. 

By Engaging in Activities, use language, litcraq/ ami maneraq/, in collaboration with others, to: 

• select and coordinate a range of integrated technologies or media for 
use with a group. 

e.g. Negotiate and formulate practices and procedures for using new technology and 
media. 

• take responsibility for the coordination of a range of integrated 
technologies and media. 

o.g Review and evaluate the uses and consequences of a range of integrated 
technologies and media. 

Evaluate technologies or media in relation to overall goals. 

By Bwadeyiing Applications, use language, literacy and mwieraq/, in collaboration with others, to: 

• exchange knowledge about a range of integrated technologies and 
media. 

o.g Summarise and report on new knowledge gained from diver^^^ '^(nirces about 
technologies and media. 

• use the different knowledge and skills of others to create new 
technologies or new approaches to technologies or media, 

e.g [initiate and develc^p courses of action that assist in the development of new uses of 
technology and media. 

By Critically Reviexoing, use langua<;ic, literaa/and numcraq/, in collaboration with others, to: 

• identify and solve problems with technology or media, 

e.g. Analyse onJ review issues or problems that arise in relation to developing aod 
applving technologies and media. 

• evaluate the validity and significance of the operation of integrated 
technologies or media. 

ivg. E'/aiuate the ccMi'^l^juelK'os and impact ot new teehiu^logies and media on diverse 
grouj-^^ 
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PERSONAL COMMUNICATION 
for expressing Identity 

stage: Assisted Competence 

Can, wlthasslstahce, use language, JIteracy and numeracy 
Jo develop knowledge ond resources tholaH$efrorn l^>=:?^ 
personalldentlty. 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 

By Reflecting on Experience, use language, literacy and numeracy, with assistance, to: 

• apply cultural background and experience to influence new contexts. 

e.g. Describe cross-cultural experience in specific contexts. 

Follow descriptions of cross-cuJtural experience of others in specific contexts. 
Discuss the way cultural background and experience can positively influence 
specific contexts. 

• apply linguistic and mathematical background and experience in new 
contexts. 

e.g. Discuss the way linguistic and mathematical background and experience can 
positively influence specific contexts. 

By Engaging in Activities, use language, literacy and numeracy, with assistance, to: 

• select personal knowledge and resources relevant to specific contexts. 

e.g. Describe the way in which cultural similarities and differences influence the 
development of personal knowledge and resources. 

• accept responsibility for developing and using personal knowledge 
and resources. 

e.g. Give advice on how personal knowledge and resources can be used. 
Ask for and give feedback during an interaction. 

By Broadening Applications, use language, literacy and numeracy, xoith asf^lstance, to 

• broaden personal knowledge and resources by gaining access to other 
resources. 

e.g. Follow descriptions of specific situations and contexts. 
Request clarification of descriptions. 

• bring to bear old and new personal knowledge and resources on 
specific contexts. 

e.g. Clearly state personal knowledge and resources relevant to the situation. 

By Critically Reviewing, use language, literacy and numeracy, xoith assistance, to: 

• tackle challenges in the development of personal knowledge and 
resources. 

e.g. Expres*^ personal rights relevant to various cultural backgrounds. 

• assess progress towards personally set goals. 

e.g. Suninunse the devrlopniLMit and application of personal knowledge and 
res<Hi rces. 

Disaiss subsequent or resultant courses of action. 



43 



ERIC 



DRAR'OACTRAC Proilucts Ltd 



PERSONAL COMMUNICATION 
for expressing identity 



stage: Independent Connpetence 



to deiretop knowledge and riafiso 
<:pier$ondl. identity, • 



Depending on the context, there is a range ways in which this 
competence may be achieved: 

By Reflecting on Experience, use language, literacy and numeracy independently to: 

• apply cultural background and experience to influence a range of 
contexts. 

e.g. Describe a range of cross-cultural interactions. 

Analyse the way personal knowledge and resources influence a range of cross- 
cultural interactions. 

• apply linguistic and mathematical background and experience to 
influence a range of contexts. 

e.g. Analyse the way linguistic and mathematical resources influence a range of 
porsonal interactions. 

By Engaging in Activities, use languaf^e, literacy and numeracy independently to: 

• select personal knowledge and resources relevant to a range of 
contexts. 

e.g. Follow descriptions of what is required in a range of contexts. 

Describe the relationship between personal knowledge and resources and the 
context. 

• accept responsibility for developing and using personal knowledge 
and resources, 

e.g. (live advice on how personal knowledge and resources can be utilised. 
Ask tor and give feedback during the interaction. 

By Broadening Applications, use lan^(;^ua^c, literacy and numeracy independently to: 

• broaden personal knowledge and resources by gaining access to other 
resources. 

e.g. Explain the relatit)nship between old and new personal knowledge and resources. 
Ketornuilate existing perstmal knowledge and resources to accommodate 
knowledge gams. 

• use new personal knowledge and resources in a range of contexts. 

e.g. Analyse and interpret the development and application of personal knowledge 
and resources. 

Recommend subsequent or resultant courses of action. 

By Critically Reviexuing, use lan^ua^c, literacy and uumcraa/ iudcpotdently to: 

• assert perscMial rights. 

e.g. Assert personal rights relevant to various cultural backgrounds. 

• evaluate performance in relation to personally set goals 

e g. Asse'is the development and evaluate the application of personal and group 
resiujrces .uin<*ved m the process. 

Keview iho w.iv m which various cultural similarities and differences influence the 
.ichu»\'ement ol personallv set goals 
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PERSONAL COMMUNICATION 
for expressing identity 

stage: Collaborative Competence 

Cbri; In collaboration: with use langud^ 

and nurneracy to develop knowledge ond resources that 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 

By Reflecting on Experience, use language, literacy and numeracy, in collaboration with others, to: 

• develop cultural differences and experience as resources in achieving 
personal goals and those of the group or organisation. 

e.g. Facilitate the expression of cultural differences and experience relevant to the roles 
taken by individual members of the group. 

• develop linguistic and mathematical differences and experience as 
resources in achieving personal goals and those of the group or 
organisation. 

e.g. Facilitate thi* expression of linguistic and mathematical differences and experience 
relevant to the roles taken by individual members of the group. 

By Engaging in Activities use language, literacy and numeracy, in collaboration with others, to: 

• use the knowledge and resources of the group in the formulation of 
personal goals. 

e.g. Negotiate with others to identify personal knowledge and resources. 

• accept responsibility for actions taken towards achieving personal, 
group or organisational goals. 

e.g. Negotiate with the whole grc- o to formulate personal and group goals in relation 
to knowledge and resources ti.<it arise from personal identities. 
Give Jdvice on how to assist others to utilise personal knowledge and resources. 

By Broadening Activities, use language, literacy and numeracy, in collaboration with others, to: 

• gain access to a range of cultural resources to enhance personal 
knowledge and resources. 

e.g. Summarise and report on information relevant to the development of personal 
knowledge and resources of each individual or group. 

• develop knowledge about the formulation of new goals. 

e.g. Fornuilale alternative courses of action for developing the personal knowledge and 
resources withm the group and advise on ways this can be achieved. 

By Critically Reviewing, use language, literacy and numeracy, in collaboration with others, to: 

• reconcile personal and group goals in a changing group, 
organistUional or other social context. 

e.g. Reconunend alternative ways of expanding personal knowledge and resources 
within the group. 

• review performance related to personally sot goals, 
e.g. Evaluate and review training undertaken. 

Evjiujie and review personal achievement tn relatu>n to group goals. 
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COOPERATIVE COMMUNICATION 
for Interacting in groups 

stage: Assisted Competence 
with assistance, use Ipnguqger 

L;:":::::t6:pq 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 

By Reflecting on Experience, use lan(fua^e, literacy and numeraaj, with assistance, to: 

• apply personal cultural background and experience to the work of a 
team or group. 

e.g. Recount previous cultural experience in loams and groups 

Follow others' recounts of previous experience in teams and groups. 
Compare and contrast a range of diverse cultural experience. 

• apply personal linguistic and mathematical background and 
experience to the work of a team or group, 

e.g. Follow others' recounts of previous experience in teams and groups. 

Compare and contrast a range of diverse linguistic and mathematical experience. 

By Engaging in Activities, use language, literacy and numeraaj, loilh assistance, to: 

• take on a specific role in a team or group, 
e.g. Follow group practices and procodu''es, 

• take on specific responsibilities in a team or group, 
e.g. Suggest ways of undertaking group activities. 

Ft)llow documents relevant to group activities. 
Ask t\)r clarification. 

By Broadening Applications, use language, literaaj and numeracy, xoith assistance, to: 

• learn in a team or group coi^text. 

e g Report to the group on activities or convey information. 

Ctimpare performance in a group wnth previous experience, 

• apply skills of teamwork or group work in order to achieve group 
goals, 

e.g. Describe courses of action to address problems. 

Explain cultural differences in group conuiuinicatiim. 

By Critically Reviewing, use language, literaaj and numeraaj, with assistance, to: 

• solve problems within a group context, 
e.g. Summan^io 4iclivities undertnken in a group. 

E\ plain problems. 

• assess personal performance in a learn or group. 

e.g. Evaluate omi performance in relation to role in a group and group procedure. 
Report on personal performance to others outside a group. 
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COOPERATIVE COMMUNICATION 
for interacting In groups 

stage: Independent Competence 

Can Independently use tanguage, Werqcy and rtumerdcy 
to participate in teams and groups. 



Depending on the context, there is a range of ways in which 
competence may be achieved: 

By Reflecting on Experience, use language, literacy and numeracy independently to: 

• relate personal cultural background and experience to overall team or 
group objectives. 

e.g. Contrast and compare the team objectives with previous experience in teams and 
groups. 

Describe cultural communication differences that impact on group dynamics. 

• relate personal linguistic and mathematical background and 
experience to overall team or group objectives, 

e.g. Identify linguistic and mathematical experience that impact on group performance. 

By Engaging in Activities, use language, literacy and numeracy independently to: 

• use material resources and information to meet the goals of a team or 
group. 

e.g. Follow relevant documents and use information. 
Summarise disaission outcomes. 

Initiate and participate in a range of informal conversations. 

• take independent responsibility in a group context. 

e.g. Initiate and negotiate group discussions. 
Summarise and comment on opinions. 

Report team and group outcomes to others outside the group. 

By Broadening Applications, use language, literacy and numeracy independently to: 

• develop knowledge about meeting the goals of a team or group. 

e.g. Summarise relevant information from external sources. 

Evaluate and report on information relevant to group objectives. 

• develop new skills that serve the changing needs of a team or group. 

e.g. Analyse and interpret problems. 

Recommend ways of addressing a problem. 

By Critically Reviewing, use language, literacy and numeracy independently to: 

• assert rights within a group. 

e.g. Formulate entitlements and rights in the group. 

• assess group performance. 

e.g. Summarise and evaluate performance and activities undertaken. 
Evaluato role of individual arid group performance. 
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COOPERATIVE COMMUNICATION 
for interacting in groups 

stage: Collaborative Competence 
':<ar\di numeracy to participdifiei in t Qrbujpfi^;, ■ 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 

By Refle ang on Experience, use lau;^ua^e, literacy and numeracy, in collaboration with others, to: 

• negotiate the varied cultural resources of the team or group members 
as a resource for achieving common purposes, 

e.g. Kovicw tho varied cultural experience and knowledge of the group in relation to 
group go.ils. 

Assess value of different cultural communication strategies. 

• negotiate the varied linguistic and mathematical resources of the team 
or group members as a resource for achieving common purposes. 

e.g. Keview the varied linguistic and mathematical knowledge of the group in relation 
to group goals. 

By Engaging in Activities, use lati^^ua^e, literacy and numeracy, in collaboration with others, to: 

• contribute personal resources and experience to the task of the team 
or group. 

e.g. initiate, partiapate and challenge group discission by drawing on diversity of 
cultural and linguistic knowledge and experience. 
1 hncrprct and analyse group discussions. 

• take responsibility in a group context. 

I e.g. Summarise and synthesise information for use in other contexts. 

.Advise tho group on particular roles and tasks relevant to expertise and skills. 

I By Broadening Applications, use language, literacxj and numeracy, in collaboration with others, to: 

\ • use the various resources of the team or group in the collaborative 

production of knowledge. 

e g. Facilitate ovpressioi^ of opinions and o.xpcriencc relevant to the formulation of 
I loam at\d group goals 

' • develop new skills to serve the changing needs of the team or group. 

! e.g. NogiHiato glials with the whole group. 

By Critically Reviciving, use hDi^^ua^c, literacy and numeraaj, in collaboration with others, to: 

• negotiate rights and entitlements within a group, 
e.g. Negotiate the formulation ol rights and entitlements. 

• assess group performance. 

e.g. Evaluate performance and activities undertaken. 
Discuss evaUiatuin as a group 

Evaluate group performance in relation to tho organisational goals. 
Kecommend was's of expanding the potential of the group. 
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SYSTEMS COMMUNICATION 
for Interacting in organisations 

stage: Assisted Competence 

:ifp:isorticlpate in the act iVtti0$, structure$ ohd gbol$ of on 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 

By Reflecting on Experience, use language, literacy and numeracy, with assistance, to: 

• address differences between prior cultural background and 
experience and the activities, structures and goals of an organisation, 
e.g. Discuss similarities and differences between procedures and practices of an 

organisation and those of previous cultural experience. 

Explain similarities and differences between cultural expectations and assigned 
role. 

• address differences between prior linguistic and mathematical 
background and experience and the activities, structures and goals of 
an organisation. 

e.g. Discuss similarities and differences between procedures and practices of an 
organisation and those of previous lingtiistic and mathematical experience. 

By Engaging in Activities, use language, literacy and numeracy, with assistance, to: 

• fulfil allocated roles in an organisation. 

e.g. Follow organisational descriptions of current positions and responsibilities. 
Describe the goals and functions of the organisation. 
Explain and clarify information in relation to organisational goals. 

• contribute responsibly to the overall functions and objectives of the 
organisation. 

e.g. Follow spoken and written information from other contexts to extend knowledge 
about the organisational goals. 

Participate in forums or meetings which focus on organisation functions and 
objectives. 

By Broadening Applications, use language, literacy and yiumeraoj, with assistance, to: 

• learn the overall functions and objectives of an organisation. 

e.g. Follow spoken and written information from other contexts to extend knowledge. 

• deploy new skills.and adopt new ways of operating within an 
organisation. 

e.g. Describe how additional information influences ways of operating within an 
organisation. 

By Critically Revieiving, use language, literacy and numeracy, with assistance, to: 

• assert rights and entitlements within an organisation. 

e.g. Disaiss problems related to rights and entitlements. 

Follow inlormation in doaiments and other resources to assist in determining 
rights, responsibilities and entitlements. 

• evaluate the participant's role in relation to the overall objectives of 
the organisation. 

e.g. Explain probliMiis encountered in performing a role in relation to the organisational 
goals. 

Kevunv pi»rsonal go.ils and expectations in relation to assigned role and 
orj'anisational goals. 
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SYSTEMS COMMUNICATION 
for Interacting In organisations 

stage: Independent Competence 

• iCan^ use idifigudge^ 

; :> fp jSa^ in the adtivitiesr structures dirv^ : 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 

By Reflecting on Experience, use lan^^ua^e, literaa/and numeracy independently to: 

• relate prior cultural background and experience to the goals of an 
organisation. 

e.j». Draw on organ isatioiul descriptions to conip.iro and contrast procedures and 
prjcticjs .)f tho organisation with those of previous cultural experience. 
Analyse tho relationship between roles, structures i'^nd overall objectives of the 
organisation in relation to cultural experience and expectations, 

• relate prior linguistic and mathematical background and experience to 
the goals of an organisation. 

o.g. Analyse the rolatuniship between roles, structures and overall objectives of the 
organi>otion tn relation to linguistic and mathematical experience and 
expectti lions. 

By Engaging in Activities, use lan^ua^c, literacy and numeracy independently to: 

• operate within the structures of an organisation to meet its goals. 

e.g. Interpret organisational descriptions of the relationship between organisational 
roles, structures and overall objectives. 
Initiate organisational forums or meetings. 

• contribute responsibly to the culture and objectives of an organisation. 

e.g. Explain and report on functions relevant to nieetmg organisational goals. 

Communicate information about the organisation in a range of contexts outside the 
organisation. 

By Broadening Applications, /vsc lau^ua^c, literacy and numeraaj independently to: 

• gain access to knowledge that meets the goals of an organisation. 

e.g. Use a range of information sources to gain additional knowledge about the 
organisation. 

Inlorm others iiKide and outside the organisation about its goals and policy 
vliroclions 

• deploy new skills that serve the changing needs of an organisation. 

0 g E\ plain the characteristics of the organisation's structure, detailing responsibility 
of those in kev positions. 

By Critically Reviezving, use lmi(fua<ie, litcraLy and inunemn/ independently to: 

• assert rights and entitlements of individuals and grcnips within an 
orga niSiUion. 

oj', Analv^-e and use information about rights, re«-p< msibilities and entilkMnenls of 
indu'idiialsand groups within the organisation 

• evaluate organisational performance. 

e.g hvaliiate the policy goals and directions of the organisation in relation lo diverse 
expectations and experience. 

fix plain problems encountered in implementing goals and suggest s()Iutions. 
f'valiiate personal goals and expectations m relation to organisalitnial goals. 
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SYSTEMS COMMUNICATION 
for Interacting In organisations 



stage: Collaborative Competence 



Can, In collaboration with others, use language, literacy 
. ond numeracy to formulate the activWe$, ♦tructure* ond 
ooals of an organlsattoa 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 

By Reflecting on Experience, use language, literacy ami numeracy, in collaboration with others, to: 

• develop the cultural background and differences of the members of an 
organisation as a resource for serving its common purposes. 

e.g. Use formal and informal communication channels and networks to access the 
cultural diversity of an organisation. 

Analyse procedures and practices of the organisation with regard to the cultural 
experience of its human resources. 

• develop the linguistic and mathematical background and differences 
of the members of an organisation as a resource for serving its 
common purposes. 

e.g. Analyse procedures and practices of the organisation with regard to the linguistic 
and mathematical experience of its human resources. 

By Engaging in Activities, use language, literacy and numeracy, in collaboration with others, to: 

• formulate alternative ways of achieving the overall goals of an 
organisation. 

e.g. DcKument and analyse reactions to change within the organisation. 

Negotiate optional ways of implementing new policies and procedui'cs. 

• assume responsibility for contributing to shaping the culture of an 
organisiition. 

e.g. Document information that reflects the organisation's policies and goals. 
Communicate information in the appropriate mode to relevant personnel. 

By Broadetting Applications, use language, literacy and numeracy, in collaboration with others, to: 

• deploy the resources of the whole organisation to produce knowledge 
that might further shape the organisation. 

e.g. Utilise the diversity of cultural, linguistic, mathematical knowledge and experience 
to pr(xkkv collaborative knowledge. 

Comnuinicate t^ew information about the organisation to those outside it. 

• participate in organisational change. 

e.g NcgotiJle and formulate appropriate organisatunial goals and policy directions. 

By Critically Reviewing, use language, lifcraq/and numeracy, in collaboration with others, to: 

• negotiate the rights and entitlements of individuals and groups within 
the organisation. 

e.g. Analyse and rolormulate information about rights, responsibilities and 
oiilitlements of individuals and groups within the organisation. 

• evaluate organisational performance. 

e.g. Review the organisational goals and policies of an organisation. 

Evaluate alleriuilive implementation strategies and recommend changes. 
Evaluate };roup goals an^l expectati(^ns in relation to organisation goals. 
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PUBLIC COMMUNICATION 

for interacting with the wider connmunity 

stage: Assisted Competence 



Can, with assistance, u$e language, literacy and numeracy 
to participate in community structures and actlvitios; 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 

B\j Reflecting on Experience, use lan^m^c, literacy and mwmacy, with assistance^ to: 

• address diffcroiKcs between previous and current cultural experience 
ot community structures and those of now communities. 

0.^^ Disajss MmiKinlios and difforoncos botVNVon comnuinilv group procoduros and 
purposos c\nd those of previous ciillural cxporieiKV 
Follow and oxplnin social and aillural issues in tho communily 

• address differences between prior linguistic and mathematical 
experience of ccm^munity structures and those of new communities, 
o.j;. Discuss siniilariiics and differences in comnuinilv group procedures with those of 

previous Itnguislic and maihematical cvperience. 

By Engaging in Activities, use liw^^uage, literacy and numeraaj. xvith assistance, to: 

• participate in community structures and activities. 

Follow spoken and wrilten reporls of meelinizs and other acliviiies. 
Explain persotul. cultural and gender expeciations relative lo Ihose of a 
comnuinilv group. 

• contribute responsibly to the achievement of the functions and 
objectives of community groups. 

e.g. Participate in communily siructures, funciionsand community group iiKVhngs. 
rarlicipale in discussions about communil\- values 

By Bwadening Applications, use lan<^ua^e. literacy and maneraq/. with assistance, to: 

• learn about the ways individuals, groups and organisations can 
contribute ti^ achieving communitv objectives. 

e.g hollow spoken and wrillen niformaiion and iiisiruclions about new communitv 
siructures and funciioi^s. 
Describe wjvs ot accessing commu'tily services. 

• depUw new skills to uiuiertake different roles within community 
structures. 

e.g. Describe w.ivs ihji now iiUormalion can be used in a specific communitv iiroup 
conte\l . ^ h 

By Critically Reviewing, use lan<^uage. literacy and numeracy, with assistance, to: 

• assert personal rights and entitlements within a community. 

e g. bxplain prtibleius (Muounlered in communily group invtilvement. 

• evahiate the participant's personal role and goals in relation to those 
ol a ccMi^munlty group, 

e.g. Suiumaris,^ jnd assess personal parlicipolion in i-oiunuimlv jclivities indudini* 
coniniumlv me(MMiy;saMd loruins. 
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PUBLIC COMMUNICATION 

for interacting with the wider community 

stage: Independent Competence 



Can Independently use language, Itteracy and nunrierdcy 
ta participate in community structures and activities 



Depending on the context, there is a range of ways in which this 
competence may be achieved: 

By Reflecting on Experience, use language, literacy and numeracy independently to: 

• relate cultural background and experience to relevant situations in 
broad community contexts. 

e.^;;. Analyse jnd intorprol personal, group and organisation expeclalions of 
comnninily structures and functions. 

Analyse the relationships between the culturil roles of individuals, groups and 
organisations in a community. 

• relate linguistic and mathematical background and experience to 
relevant situations in broad community contexts. 

e.g. Analyse and adapt community procedures relative to the linguistic aiid 
mathematical needs of individuals, groups and organisations. 

By Engaging in Activities, use language, literacy and numeracy independently to: 

• participate in community structures to meet established objectives. 

e.g. Report on proceedings and outcomes of community meetings and forams. 
Initiate and participate in community meetings and forums. 

• assume responsibility for personal actions in contributing to the 
functions of a community group or representing a community group. 

e.g. Undertake a particular role for a community organisation^ observing how an 

organisation s structure and goals contribute to establishing community structures, 
functions and objectives. 

By Broadening Applications, use language, literacy and numeracy independently to: 

• gain access to and apply knowledge about available community 
resources to achieve community objectives. 

e.g. Analyse and interpret structures and groups for meeting the needs and goals of 
individuals in the community. 

Recommend alternative vvays of accessing and using information. 

• interact with individuals, groups and organisations on behalf of 
community groups. 

e.g. Inform individuals, groups and organisations about comniunity structures and 
objectives 

By Critically reviewing, use langua^^c, lileraajand numeracy independently to: 

• assert a participant's personal rights and entitlements and those of 
others in a community. 

e.g Analyse and adapt community procedures relative to the rights and entitlements 
of individuals, groups and organisations. 

• evaluate individual and group roles in achieving community 
objectives. 

e.g. Interpret and analyse problen\s encountered individually or by a member of a 
group m coninuinily participation. 

Analyse and recommend changes to information about comnuinity structures and 
functions. 
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PUBLIC COMMUNICATION 

for interacting with the wider community 

stage: Collaborative Competence 

Can, In collaboration with others, use idngud^ 
and nunaeracy to constrijct ditcifrndtive bommuhity 
structures and activities In response to chdholrisi sdc^ta 
need. 



Depending on the context, there is «i range of ways in which this 
competence can be achieved: 

By Reflecting on Experience, Ui;e l(in^tia(^i\ Uteraajand numeracy, in collaboration with others, to: 

• interact in diverse cultural community contexts, using the diversity oi 
others as a resource. 

0.^;. Express tlic divorst> cultural iiUorosts and cxpoclalions of individuals, j;roups and 
org.misnhons in tho conimunity. 

Synlhcsise \'aliies and expectations of different social and cultural groups. 

• use the linguistic and mathematical resources of others to establish 
and adapt community structures and functions. 

e.g. Express the diverse linguistic and n^atl^eniatical interests and expectations of 
individuals, groups and organisations in the community. 

By Engaging in Activities, use tan^^uage, literacy and numeracy, in collaboration with others, to: 

• formulate community structures, goals and functions with regard to 
the needs of individuals, groups and organisations. 

e.g. Report, in writing, on mootings of groups responsible lor the pi an tun g and review 
of community structures. 

• assume responsibility for the conduct of a community group or 
organisiition. 

e.g. Adopt diverse roles as part of a conuiuinity group responsible for community 
'Structure ond objective formulation. 

Contribute m discussions and decision- making relevant to broad community 
directions. 

By Broadcfiing Applications, use lan^^unge, literacy and numeraoj, in collaboration with others, to: 

• de\'eIop new knowledge aiul skills by drawing on a range of persotv^l 
and comnninity resources, 

e.g Analv^e and svnthesise informalioti detailing community requirements, 
procedures and services. 

Kefiort oil appropriate ways of accessing and utilising con^ muni ty resources. 

• represent the interests of individuals, groups and organisations in 
comnujnily forums. 

e.g. Analyse atul interpret siriiclures and obitvtives which have broad community 
applicahon. 

By Critically Reoiexuing, use lan^nuj^c, lUmajmai nunicraq/, in collaboration with others, to: 

• negotiate individual rights and entitlements relative to community 
structures and objectives. 

e.g. Analyse con^m unity policy, planning nnd structures lo ensure that rights and 
entitlemonts of individunls, groups an orgtinisjtions are maintained. 
NegoiMte with communiU groups nnd review mechanisms appropriate to their 
functions 

• evaluate the relationships that exist between individuals, groups and 
organis.itions in a conmninity. 

e.)v Analyse inconsistencies .ind identify potential problonis in dire.:tions of 
community policy .)nd planhuig groups. 
Recommend alternalives to structures aful luncltons produced 
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Social Activity Competence Framework 



■.Aiii*CT;:..-=:;..:::. 


PERFORMING TASKS 




Aulst«d Connp«t«nc« 


[nd«piind«nt Comp«t«nc« 


Colioborativc Comp«t«nc« 


• . . : COMiPfTINCi SWiMil^Uv-. • 


Con. wtth o»«litcnc». pttotm 
proc«cij(«i Gnd tlrcrt«gl«t (or 
eofT)p|«in9 kitkt. 


Con ind*p*nd*rT«y p*ffomi proe«dur«t 
orvd f(trat*flf«« for compl«Vng kitki. 


Con. In coNoboroVoo wHh o4h«r«. 
perform proc«durti <rkd itcrt«gl«t (or 
cornptaKng ta*s. 




by 

APPLYING EXPERIENCE 


• Addrew difference* betweisiprevioui 
odlural ncpoience uvl knowledge and thit 
required to compjete ftpeafic new ink* 

* A ddrew diHcroicef between cidtbng 
bnguittic tnd mithenidbcil knowledge u\d 
that required to complete ipeafic rww Itski 


• Relate cultviral expenencc and knowledge 
to tho«e procedure* And Mrategie* needed 
to peHorm • range of tatks 

* Relate ItnguLMicuid mathcsrtatical 
knowledge to thoM procedure* and 
•trategie* needed to perform a range of 
taakt 


• Use diverse cultural evperierKC and 
rexourcTS to estsbiish alternative 
approaches for completing an integrated 
range of tasks 

■ Use diverse bnguistic and mathematical 
knowledge and re*ouro to es<ablish 
alternative approaches for completmgan 
mlegT'i^ T^l^f of tasks 




USING SKILLS AND TAKING 
KESPONSIBILI7Y 


■ Complete a ta»k 

■ Acrrpt reipon*ib(lity (or paxticulAT tuks 
under the dirrctton of i mmior or tejcho* 


• Select and apply the procedure* and 
strategsea needed to perform a range of 
tasks 

• Take re*poniubdiry for perforrrung a 
range of task* 


■ Use and coordmate the resourcca snd 
deasions of others to perform an integrated 
range of tasks 

• Take responsibility for an integrated 
range of issks 




by 

USING NEW SKILLS AND GAINING 
KNOWLiDG€ 


• Apply new procedure* to perform a lA*k 
or develop new appioachc* to a '4*k 

complete a ta»k 


• Learn new ways to perform a range of 
tasks 

compicte a range of tasks 


• Coordinate and mtegrale di/ferent skills 
and perspectives in order to aeate new 
approaches for oomplcti ng an integrated 
range of u«ki 

• Create new approaches for completing an 
mtcgrated range oi tasks 




by 

EVALUATING. SOLVING 
PROBLEMS AND ASSERTING 
RIGHTS 


• Ide'.iti/y problem* in the procedure! for 
perforrrung a task. And »ugge«t solutiontfor 
UT» proving them 

• Pirtiapaie m evaluating the procesfc*. 
procedure* u\d strategics nccwvuy for 
perfnnmng a ta^k 


♦ Solve problems in the procedures and 
strategies used to complrte a range of tasks 

• Paraapale in evaluat.ng the procedure* 
and xtritegies used to cumplete a range of 
tasks 


• Use the diverse resources of others to 
solve proHrms in the currcm approaches to 
an integrated range of tasks 

• Negotiate new ways of evaluating the 
approaches used for completing *n 
integrated rarige of tasks 





USING TECHNOLOGY 




AssisUd Connp«t«nc« 


Independent Competenca 


Colloborative Corrtpetcnce 




Con, wHh osslitonc*. ui* o sptcKIc 
ttchnoJogy or medium. 


Con lnd«p«nd«ntty ui« o rang* of 
i«k2t*d t«chnologl«i or m«do. 


Con, In coiloborotton witti otti«n. 
m*<ia1« and n«gola(« dfT«r«nt 
p«np«c1v«t (or o tang* o( contaxtt and 
t«ct>no(ogl«t. 




by 

APPLYING EXPERIENCE 


♦ Address differences between previous 
cultural expcncnce of technologies or rrtedia 
and the requirements of a speafic new 
tedinology or medium 
■ Address diffcrmce* bctweej^ hnguisbr 
and mathematicsl cxp>ertencc of 
teduiologie or media ar>d the requiremmts 
of a spcafic new technology or medium 


■ Rdate the requirements of a range of 
tedmologtes and rrwdia to ailtursl 
e>(pencnce and resources 
• Relate the requircmrntsof a rang? of 
technologic* and media to bngujsttc and 
TTuthematical evpenence and resources 


* Use divcrs« cultural expcnenoe and 
resources to establish alternative 
approaches m the use of mtegrated 
technologies and media 
■ Use diverse Imgujstic and rrtithematical 
expenencv ar>d resources to establish 
alternittve approaches in the use of 
integrated technologies ar>d media 


:WAS£5- 


by 

USING SKILLS AND TAKING 
RESPONSIBILITY 


■ Follow a Mtqucnce of mstructions to use a 
teduiology or medium 
• Tikerc»ponsibility for the use of a sp*ci/tt 
teduiology or medium 


* Select and ccxirdinate a range of related 
technologies or media 

* Take responsibibty for the use of a range 
of rrlaird technologies or media 


* Select and coordinate a range of 
mtegrated technologies or media for use 
with a g^oup 

• Take respomibtlity for the ooordi nation of 
a range of integrated technologies and 
media 




by 

USING NEW SKILLS AND GAINING 
KNOWLEDGE 


• Learn new information or skiUsabout a 
technology or medium 

• WorV in new ways with a tcchnotogy or 
medium 


• Acquire new knowledge or skills about a 
range of related technologies or media 

• Use new knowledge or skills in working 
with a range of related technolgoie* or 
media 


• Exchange krxiwledge about a range of 
miegratcd technologies and media 

* Use the different knowledge and skills of 
others to create new technologies or new 
approaches to technologies or media 




by 

EVALUATING, SOLVING 
PROBLEMS AND ASSERTING 
RIGHTS 


• Idemify problemA vbith a technology or 
medium And suggest solutions 
■ Evaluate ihe application of a technology 
or a medium 


• Identify and solve problems with 
technology 

* Evaluate and review the ippltcation of a 
range of related technologies or media 


♦ Identify and »lve problems with 
technology or media 

• Evaluate the validity and sigruficarKe of 
the operation of integrated technologies or 
media 




ASPECT. 


EXPRESSING IDENTITY 


.5TAG€. 


Astitfsd Connp«t«nc« 


Independent Connpetence 


Colloborative Competence 


COM?HTEJ^ STATEMENT 


Con, wtfi ostlslonca, d*v«lop 
knowUdg* ond r«tou/c«s thaf orit* 
from ptriood Idenflty. 


Con lnd«p«ncl*ntN d«v«lop 
knowlacig* ond (ascxjrc*! thot ont* 
from p«f*ond ld«ntltY. 


Con. In coftoboroflcxi wHh othert, 
d^vlop knowledge and reiources thof 
alse from pertood Identity. 




by 

APPLYING EXPERIENCE 


• XpplyiAiltural hackgrourvl and 
rupcnmce to influence nc-w contexts 

• Apply linjfuislic and mathematical 
barkgrnund and f>*pi*iriv:e in new contexts 


■ Apply cullura} backgrourxJ and 
expcnence to influencr a range of conlrxts 
• Apply linguistic and mathenvitica! 
background atvi expertcnce to mfluence a 
range of contexts 


• Develop cultural differences and 
rKp(!nmce as resources ui ichieving 
persotui goals and ihote of the group or 
organtsstion 

• develop linguistic and maihemiucal 
differences and cacpcrience as resources in 
achieving personal goals and those of the 
group or orgaiusation 


PHASE5 


by 

USING SKULS AND TAKING 
RESPONSIBILITY 


• Selril [M>r*onal knnwtrdge and tesourcrs 
rrlrvant to specific c-ontcnta 

• Ai'crpi rii|»n»ibtlily fur develu^ung and 
using personal knowledge and rrtourcrs 


• Selrcl personal knowUtlge and rrsourci* 
relevant lo a range of ointext; 

• Accrfit responMbility for devrlupng and 
u«ing personal kn<iwlrd|^r and rrc«nircc« 


■ Use the knowledge and resources of the 
group in (he furmulation of persorval goals 
• Accept mponsibilily foractions tiken 
towards JchieMng personal, group or 
or gain Mil una 1 goals 




by 

USING NEW SKILLS AND GAINING 
KNOWLEDGE 


• IVoadrn ]>ris(iiul krKJwlrdgr and 
it'«outi«'S bv training aiirs« to other 
tr<mur«i-s 

• llnngio tirar iild and new prrsonil 
kniiwli'dgparHl resources <in specific 
«unlr«t4 


• Broaden prr*onal knowlcdgr and 
irsources hy gaiti>ng an pu ttl othrr 
rrs outers 

• Use new [WTvnal kiiowtedgr and 
rewjurces in a range of i-iintc)it» 


■ C.ain «cirM tu a range of cultural 
ri-sourt'rs to rnhatur prrsonil knowlixlgr 
and rrs<iori'es 

• Drveliip kn<iwlrdge about ihe 
lormulstiiHinf itew goals 




by 

EVALUATING. SOLVING 
PROBLEMS AND ASSERTING 
RfGHIS. 


• tatklcihalli-nm'A m ibr ilc\Th>pmcnl of 
[wrsuail ktuiwlnlgr and r«'w>unes 

• i^niti^ M Inwards (Mtsimally mH 


• Awrt jwrsonal ngln* 

• l;valua'e perfiiinviiur m rrtjiiun to 
}>rrsutully M't goals 


■ Krt «iruile ]>fiMiiul JtuI giuup goals in a 
^hangmggroup. oiganisaiiunal ui uthei 
Mtcial 1 oiiti-Kt 

■ Kcvirw pi-tdirituiue rt'tatrd lo personally 
M-t guaU 
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INTERACTING IN GROUPS 






As«lst«d Compatanc* 


lnd«p«nd«nt Comp«t«nc« 


Collaboratlva Comp«t«nc« 






Con. wMh oiilitonc* porHclpot* In 
t«amt and (^oupi. 


Con lnd«p«nd*nfly porHctpot* In t«omt 
ond groupi. 


Con, In co*labora«oo wttti o*h«ri. 
porticlpot* In t^omt and group*. 




by 

APPLYING £XP6Rf£NCe 


- Apply pertonjIculluralHickgroundind 

• Apply pcrtonji Unpumuc and ^ ^ 
tmthcnuticil bJckj^ound and expcncnce 
to ihe work o( j iram or group 


• Kelale personal cultural b-ickground and 
eicpcncfice lo overall tcxm or ^oup 
ob|ectives 

• Kelale personal UngusMic and 
rmtherruticaj bad(^ound * idexpcncnce 
to overall team or group oLtcctive* 


* Negotiate the varied cultural resources of 
the team ur group cnembrrt at a resource 
for achieving common purpotct 

• Negotiate the varied linguistic and 
matheirutictl reiourceii of the team or 
group membert at i rctouroe for achieving 
common purpotet 




by 

USING SKILLS AND TAKING 
RESPONSIBIU1Y 


• Take on a nprc\/ic role in a team or group 

• TikconjptofiCTPSponsiWitiCTin ateAm 
or group 


• (Jftenutenal retourcn and informatjon to 
meet the goals of a teim or group 

• Take independent responsibility tn a 
group context 


• Cohtnbule perional retourrct and 
ex-pencnce to the task of the tejun or group 

• Take rctpontibility in a group rontexl 




by 

USING NSW SKILLS AND GAINING 
KNOWLEDGE 


• Learn in a irdm or group context 

• Apply tkil]» ci( teamwork or grou p work 
in ordw to Jch)i»ve ^,roupf,oal« 


• Develop knowledge about me€tmg the 
goalftoi a team or group 

• Develop new fkdls that scr .r the 
changing need* of a team or group 


* L'te the variout resources of the team or 
group in the collahorative production of 
knowledge 

• Developnew skill t to tcr vet he changing 
needs of the team or group 




by 

eVALUATING, SOLVING 
PltOBlSMS AND ASSERTING 
RIGHTS 


• Solve probicmi withif» a group context 

• Amc«.% pcrwnj. performance in a team or 
poup 


• Aturt righis wiihin a group 

• AftKM group performance 


• Negotiate righttand entitlementswilhin 
a group 

• Assest group performance 



• Ai^ea . 


INTERACTING IN ORGANISATIONS 


STAGe 


Asslstod Ccmpatanc* 


lnd«p«nd«nt Comp«t«nc« 


Collaboratlva Compatanc* 


• COM^ereNCe^TATWEW^ ■ 


Con, wUh otilitanc*. porticlpot* In th« 
oc1MM«t, ttructutvt ond gocrit of on 

orgonitotlon. 


Can lnd«p«nd«nny porticlpof* In th« 
octtvtK*!, struclurct ond gooll ol on 
orgcnliotlon. 


Can. In cofloborotlon wffh olh«ri. 
rormulot* m« octM)l«i. ttructurci and 
goali cf m organlicitlon. 




by 

APPLYING EXPERIENCE 


• Address differences between pnur 
cultural background and experience and the 
activities. Mructuretand goals of an 
orguuMiioii 

• AddrcjH differences between prior 
bngujsiic and rruthematicol background 
andexp^nence and the activities, structure* 
and goaU uf an organisation 


* Relate prior cultural backgroundand 
experience to the goals of an organitJlion 

• Relate pnor bnguistic oikI mchematical 
background and experience to the goals of 
an organisation 


• Develop the cultural background and 
differences of the member* of an 
organisation as a resource for terving its 
common purpos(.t 

■ Develop the linguistic and mathematical 
background .and differcncrs of the members 
of an orgoiusjilion as a resource for serving 
Its common purposes 


;..PHASES. 


by 

USfNG SKILLS AND TAKING 
RESPONSIBILITY 


• i'ulfil allocated roles in an orgamsation 

• Contnbute ri-sponsibly to the overall 
funaioni and ubjrctivcs ot the organisation 


• Operate vkithin the structures of on 
organisation to meet its goals 

• Coninbute responsibly to thcculturcand 
objectives of on organi.vilion 


• 1-ormulate alternative ways of achieving 
the overall goals of on organisation 

• Assume respotuubility for contributing lo 
shaping the culture of an orgorusation 




by 

USING NEW SKILLS AND GAINING 
KNOWLEDGE 


• I.L'Jrn the uvitjH functiiin.\ and objectives 
uf an orgaru^iion 

• Ofpioy new vkill* and adopt new ways of 
o|M.-raiin^, wiihin an orgjnicinon 


• Cain access to knowledge that meets the 
goals of an organisation 

* Deplov ru:w skills that serve the changing 
needs of on organtsatton 


• Deploy the resources of the whole 
organisation to produce knowledge that 
might further shape the organisation 

* I'ortiapatc in orgaiusational change 




by 

EVALUATING, SOLVING 
PROBLEMS AND ASSERTING 
RIGHTS 


• Av<H:n ri(;his and i-niiilemcn|s vnthin an 
ot(\JiuMtion 

• Kvaluate tin- parnnpjnt'* toli- m relation 
to th«' overall obirrtiv«-\ «f iSr iirganiMtioo 


• Assert rights and entnlemcnts uf 
individuals and )',r(iup^ within an 
organifotion 

* Kv.iluati' iirgar.isational piTU)rm.inCe 


• Negotiaie the rights and entitlements of 
individuals and groups within (he 
org.uusaiioti 

• Kvjiuatc urgJnl^Jt1onal performance 



•'.aspect:- 


INTERACTING WITH THE WIDER COMMUNITY 


" stage. '"■ 


Atsiitad Comp«t«nc« 


Indopondant Comp«t«nc« 


CoIIoborativ* Connp«t«nc« 


c 


t^PerENCESTAI^MENT 


con. wim QMiitanc*. pamcipat* in 
communl^y ilTuctuf«i end ochvltlti. 


Ccn lnd*p«nd«nfly pcrtlclpot* tn 
communlJy itructuftj end octtvm«j. 


Can, In co<laooranon wilh o(h«n, 
conjirucf on»mofly» communify 
tlructurat and octtvtflti In r«iponM to 
chongfng loclal n««d. 




by 

APPLYING EXPERIENCE 


• Addrw Jiffercn»Ts brtw<rn previous 
and tiirrent rultural i-Tp<Tiencr of 
tommunity viruriures and those nf new 
comtnuntiie\ 

• Addri-^n differi-iuvs biiwd-n prior 
linf^ui^lK' Jiiil nuthenutiial e»p»TU-nn: of 
(Oiiuiiunity structures and those ol new 
(.'ommuniti es 


* Kelale ojllvral baikground jnd 
t->pcri(.-tuv lo relevjnl situations in broad 
community lunlexts 

* Kelate bnguistic and nulhenutu'.il 
back^ound and i-kprririicc lu relc%-.int 
situations tn brnad coirununity contents 


• Interact in diverse cultural oammunliy 
coritexis, using the tliverMty of others as a 
resource 

* Use the Imguistic and mjlhcnulicul 
Ti-sout4-es nf others l<i establish and adapt 
Cummututv %tru4tui<<s and fuiKtiuas 


PHAS£i& 


by 

USING SKILLS AND TAKING 
RESPONSIBILITY 


• I'jrtuip.itc in community Mruituies jnd 
jitivitirt 

• Cunlnhute rrspnnvibly to the 
achievimentuf tlir fumtmo* jn»l ohtcMiVrt 
of itiiiuituiiiiv griiup^ 


• I'artuipati' rn curnniunity structures lo 
nu'i-t estahli\heil obfeittvrs 

• Amuitv lesptiasibility for personal 
JctKios in iniilnbuting lo the fuoi-tuins of a 
conununity ^uuput ii-pn -renting a 
lommunity K'ttup 


• I'oimuljie community structures, gojis 
and lunduins with regard lo the neirls nf 
mdividuaU, gniupi and orf^onis^tiuiu 

• Aisunv rcspiinsibilily for the comkt-t of 
J i-iiiniiiunitv gMiup nr flrifam*.ilion 




by 

USING NEW SKILLS AND GAINING 
KNOWLEDGE 


• 1 i-.iih about ihv iv,)v> inJiviiluals. groups 
.iiid Mrgaiiis.lluili\ > JM < iintilbuti- in 
Jtliirvihj^tiintiiiuhlly nh|rttivi-s 

• Dcpliiv "i w >kilK tMUiidiil.ikr difft ii tU 
iiili-s vMlliin Kiliiiiiuiiliy »tr\lituti-s 


• Ciain accnsto and apply knnwb>dge 
aUiul jvailatile ciiminunily ri-suurivstti 
arhiPVf ittinmuiiitv ohintives 

* liilerait with iiulividujk. groups aiiil 
iirganisaliuKs ini (•i-half of mminuiutv 


• IWIopni'wknnwhxlgeaml *killf by 
ilravving nn j rjnj^e of prrvinal and 
cumittunily rcsuurti-s 

* Ki-preMiit the tnlercsts uf individujts. 
j^iiups and nr^^amsjiuiru in lommuinlv 
fiiium* 




by 

EVALUATING, SOLVING 
PROBLEMS AND ASSERTING 
RIGHTS 


• A^M■n peCMHi ll n)^\i\% jml ititiili inctils 
witl>it« 4 cixiitnuiiiiv 

• I * jIujh* tin- j«jitiii|)jiu \ pi rs<inal rolr 
ami K'i>ils **ith fi latinii tii thnse of a 
OiniiKtinilv 


* AsM-rt a pariKipani s pitMinal nghln and 
t nti(ti-mi-nts jnd ihiiM- uf ntln-rs in j 
<<iminuniiv 

• livaluati- nitiividujl jinl t^ntup mlrsm 
at hn-ving i ininnuinh 4ili|i-aivi-« 


• Wjjutiate iniiivnluid nghls and 
i-ntilU'inctits ri'Ulive tn loininunity 
Ntrutturt-s antl iih|i'4tiv4-s 

• I'vatuate the ri-laiii>n»hipi llui exKl 
lu-iwivn iiuliviiluals. groups and 
ntK-inixalunvs in .1 inniinuiuty 
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